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Abstract- This paper investigates and analyzes the
influence of experiential learning on the
development of accounting skills among students
pursuing a Bachelor of Science in Accounting
Information Systems (BSAIS) at Laguna University.
Specifically this study aimed to determine the level of
student’s engagement in the following experiential
learning activities: case study analysis, mock
financial statements, computer use, and internships.
Likewise, it assessed the technical proficiency,
critical thinking skills and problem-solving skills.
Then, finally determine the significant engagement
in experiential learning activities and the accounting
skills of BSAIS Students at Laguna University. On
the other hand, strategic approach was devised for
competency development of BSAIS students.
Quantitative  descriptive correlational research
method was utilized in this study. Self-made survey
questionnaire was used in gathering data from the
4th year BSAIS students during the academic year
2023-2024. Results of the study showed that the
BSAIS students at Laguna University are highly
engaged in the following experiential learning
activities: internships, case study analysis, computer
use and mock financial statements. Findings also
depicted that the accounting skills of the BSAIS
students improved through experiential learning
activities injected in the teaching-learning process.
Finally, the study finds that as student’s engagement
level increases, the skills development also increases
and when the students development level decreases
the skills development also decreases. The
implication of this study underscored the
significance of experiential learning activities for
fourth-year BSAIS students. This implied that
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experiential learning can enhance students
practical skills, critical thinking, and problem-
solving abilities, ultimately better preparing them for
the challenges they may face in their future careers.

Indexed Terms- Experiential Learning, Accounting
Skills Development, Accounting Information System

l. INTRODUCTION

Accounting Information System (AIS) is a program
that combines accounting knowledge  with
technological understanding to manage industry-
specific computer software, networks, and security. It
develops students' understanding of the complexities
of the accounting profession and the technologies that
keep businesses running.

Experiential learning, defined by David Kolb, is a
method of education that integrates theoretical
knowledge with practical work experience, bridging
the gap between academia and professional practice.
Experiential learning is a crucial method in accounting
education, combining accounting knowledge with
technological understanding to manage industry-
specific computer software, networks, and security. It
helps students understand the complexities of the
accounting profession and develop critical skills for
professional success. It can be divided into structured
curriculum activities and experiences outside the
classroom, such as field trips, internships, or practical
work in fields like accounting.

This study aims to create a meaningful educational
program for BSAIS students at Laguna University,
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focusing on the influence of experiential learning on
the accounting skills development of BSAIS students.
The research will offer practical insights to accounting
educators on effective learning methods and tools that
foster students' accounting skills, as well as a critical
evaluation of Kolb's Experiential Learning Theory.

IL. THEORETICAL BACKGROUND

The theory utilized in this study is Kolb's Experiential
Learning Theory or ELT. Kolb's theory of experiential
learning is widely acknowledged as a learning theory
that underpins the fundamental aspects of active
learning. It provides a solid theoretical foundation for
understanding  independent  learning, practical
experience-based learning, work-based learning, and
problembased learning. This theory has a wide range
of applications, including assisting students in
selfrealization, fostering reflective teaching practices
among educators, identifying students' preferred
learning styles, and developing essential skills for
teachers (Kurt, 2022).

The study incorporates the four key stages of Kolb's
model: concrete experience, reflective observation,
abstract conceptualization, and active
experimentation. In the realm of concrete experience,
students engage directly with real or simulated
financial scenarios through case study analysis and
mock financial statements. After these experiences,
internships offer a setting for reflective observation,
where students examine and consider their real-world
interactions and learn important lessons. The inclusion
of computer use in the curriculum encourages students
to connect their experiences to theoretical frameworks,
signaling a move toward abstract conceptualization.
This stage is critical for the development of technical
skills and critical thinking abilities. The research
culminates in active experimentation, as seen in
internships and problem-solving activities. Using
Kolb's ELT as the theoretical foundation guarantees a
comprehensive and cyclical learning process that takes
into account a variety of learning preferences and
makes it easier to integrate theory and practice. Kolb's
model's adaptability is invaluable in providing a
structured yet flexible approach to the dynamic and
multifaceted nature of experiential learning in the field
of finance.
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However, Constructivist Learning Theory is also used
as a framework. Constructivist Learning Theory is a
learning theory that stresses the active role of learners
in developing their own understanding. Learning is a
process in which learners actively engage with new
information, reflect on their experiences, and integrate
new knowledge into their current mental schemas,
according to this notion. Learners are encouraged to
generate meaning and make connections between new
and existing knowledge rather than merely consuming
information passively (Hein, 2023).

Instructors can construct learning experiences that
increase active engagement, critical thinking, and
problem-solving abilities by using the Constructivist
Learning Theory approach in this research. This
method encourages students to examine real-world
problems, interact with others, and reflect on their
experiences in order to develop knowledge that is
relevant and beneficial to them. It assists students in
developing a deeper understanding of the subject
matter as well as improving their ability to apply their
knowledge and abilities in real-world situations
(Educational Technology, n.d.).

Implementing this theory allows BSAIS students at
Laguna University to benefit from an educational
environment that fosters active and meaningful
learning experiences, which are essential for success
in the BSAIS field. Students can become competent
professionals who can use critical thinking, problem-
solving, and collaboration to gain a deeper
understanding of complex concepts and transfer their
knowledge into real-world contexts by engaging in
experiential ~ learning  activities  within  the
Constructivist Learning Theory framework.

Overall, Kolb's Experiential Learning Theory is a
well-known theory that promotes active learning, and
it may be used as a framework to study how students
learn through experience in Laguna University's
BSAIS program. On the other hand, Constructivist
Learning Theory fosters student active engagement,
critical thinking, and problem-solving. Combining
experiential learning activities with the ideas of
Constructivist Learning Theory creates an educational
environment that encourages active and meaningful
learning experiences for Laguna University's BSAIS
students.
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1. RESEARCH QUESTION OR RESEARCH
HYPOTHESIS OR PROBLEM
STATEMENT

It specifically tackled to determine the level of
student’s participation in the following experiential
learning activities: a.) case study analysis, b.) mock
financial statements, c¢.) computer use, and d.)
internships. Likewise, it assessed the a.) technical
proficiency, b.) critical thinking skills and c.) problem-
solving skills. Then, finally determine the significant
engagement in experiential learning activities and the
accounting skills of BSAIS Students at Laguna
University. On the other hand, strategic approach was
devised for competency development of BSAIS
students.

IV.  DATA AND METHODS

Quantitative descriptive research design was utilized
in this study to determine the influence of student’s
engagement in the experiential learning activities and
the accounting skills development of BSAIS students
at Laguna University. The data is gathered in
numerical format, and analyzed in a quantitative way
using statistical tools. One hundred fifteen (115)
respondents were chosen randomly to accomplish the
survey questionnaires.

V. RESULTS
Table 1 shows the summary of the mean results on the
extent of participation in the experiential learning

activities.

Table 1. Summary of the Mean Results

Weighted Verbal
Mean Interpretation
Case Study | 3.26 Very Great Extent
Analysis
Mock  Financial | 3.11 Great Extent
Statements
Computer Use 3.19 Great Extent
Internships 3.70 Very Great Extent
Legend: 3.26-4.00: Very Great Extent/Highly
Developed

2.51-3.25: Great Extent/Developed
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1.76-2.50: Moderately Extent/Moderately Developed
1.00-1.75: Very Low Extent/Not Developed
Source: Authors

In terms of case study analysis, respondents claimed to
a Very Great Extent that they participated in this
experiential learning activity. The case study analysis
helped student in understanding the complexity of
accounting principle received a mean rating of 3.25
(with standard deviation of 0.63), interpreted as great
extent. The problem-solving skill in accounting having
improved received a mean rating of 3.19 (sd of 0.65),
interpreted as great extent. The understanding of
accounting concepts getting improved received a
mean rating of 3.23 (sd of 0.62), interpreted as great
extent. The case study being helpful in developing
greater levels of abstraction received a mean rating of
3.30 (sd of 0.63), interpreted as very great extent. The
increase in ability to apply theory in examining
practice receive a mean rating of 3.33 (sd of 0.60),
interpreted as very great extent. Overall, the mean
level of students participation in the aspect of case
study analysis received a mean rating of 3.26 (standard
deviation of 0.63), interpreted as very great extent. The
standard deviation of less than 1 signifies harmony in
the responses of the participants.

The results revealed that a vast majority of
respondents significantly enhanced their accounting
skills by involving themselves in case study analysis,
attested by a notably high mean rating interpreted as
very great extent. Such practical application of
analyzing case studies promoted practical accounting
application, learning by doing, analytical skills
development, and collaborative learning in the context
of real-world scenarios, which were imperative factors
for accounting proficiency. Through financial data
analysis and team-based problem-solving, students
could apply their knowledge of accounting to tackle
complex challenges, thereby developing crucial
critical thinking skills that were vital for success in the
accounting field.

The finding is justified by Aman et al., (2018), who
claimed that case studies enabled students to have
practical learning experiences and were frequently
employed by educators for this purpose. By applying
theoretical knowledge to actual situations, students
developed problem-solving skills. In classrooms,
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teachers utilized case studies as real-life samples to
help students understand concepts in different learning
environments. Besides, the case method significantly
enhanced critical thinking and academic success.

In terms of mock financial statements, enhancing
understanding by working on mock financial
statements received a mean rating of 2.97 (with
standard deviation of 0.61), interpreted as great extent.
Mock financial statements being an effective method
in connecting theoretical financial knowledge with
real-world applications received a mean rating of 3.20
(sd of 0.66), interpreted as great extent. Confidence in
conducting financial analysis being reinforced
received a mean rating of 3.07 (sd of 0.60), interpreted
as great extent. Understanding of financial statement
analysis and interpretation being deepened received a
mean rating of 3.15 (sd of 0.65), interpreted as very
great extent. Analytical thinking being challenged by
mock financial statements receive a mean rating of
3.18 (sd of 0.64), interpreted as very great extent.
Overall, the mean level of students’ engagement in the
aspect of mock financial statements received a mean
rating of 3.11 (standard deviation of 0.63), interpreted
as great extent. The standard deviation of less than 1
signifies harmony in the responses of the participants.

The respondents assessed their involvement with
mock financial statements as Great Extent. This was
primarily due to their status as BSAIS students, who
already possessed knowledge and understanding of
mock financial statements as part of their curriculum.
The introductory year of college education included
lessons on mock financial statements, which were
particularly pertinent for accounting information
system students. This coursework extended
throughout their four years of study, encompassing
various aspects of mock financial statements.

The finding is supported by the study conducted by
Cheng and Hart (2018) which explores students'
perceptions of using a workbook in the context of
accounting subjects, specifically in an intermediate
financial accounting course. The workbook exercises,
which include tasks such as working with mock
financial statements, aim to reinforce knowledge and
competencies acquired in prior accounting courses
while also fostering their development where
necessary. The results of the survey indicate that more
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than 70% of the students found the workbook to be
very helpful for their educational experience. Using
these workbook activities helped them become more
competent, confident, and aware of their personal
strengths and weaknesses. Furthermore, students
discovered that learning from their errors throughout
these activities was beneficial. The findings of this
study provide support for the effectiveness of using
workbooks in accounting education.

On the other hand, the weighted mean rating of 3.19
for the usage of computers and spreadsheet models
showed the improve students' cognition, algorithmic
thinking skills, the relevance, and spreadsheet-
modelling abilities. The interpretation showed the
relevance and connections between expectations and
the actual survey. It proved that there was a positive
impact of computer use in preparing students for real-
world applications, reinforcing the idea that hands-on
experiences and computer use contributed to greater
engagement and skill development. Furthermore,
school activities, subjects related to Accounting
Information Systems (AIS), selflearning through
online resources or books, and learning from
professionals could be sources of achieving an
‘engage’ rating in computer use. Meanwhile, the
analysis regarding computer use engagement revealed
a notably high standard deviation. This indicates a
significant dispersion in the levels of computer usage
among students. One plausible explanation for this
disparity is that some students do not have access to
personal computers. This difference in computer
access most likely contributed to the observed
variation in engagement levels, highlighting a
potential gap in students' computer usage experiences.

Improving confidence in using accounting software
received a mean rating of 3.25 (with standard
deviation of 0.71), interpreted as great extent. Being
confidence in the ability to make informed financial
decisions received a mean rating of 3.10 (sd of 0.71),
interpreted as great extent. Improving the ability to
analyze and interpret financial data received a mean
rating of 3.23 (sd of 0.68), interpreted as great extent.
Deepening the understanding of risk assessment and
management in accounting received a mean rating of
3.20 (sd of 0.70), interpreted as very great extent.
Having enhanced ability to apply theoretical
knowledge to practical accounting scenarios receive a
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mean rating of 3.17 (sd of 0.75), interpreted as very
great extent. Overall, the mean level of students’
engagement in the aspect of computer use received a
mean rating of 3.19 (standard deviation of 0.71),
interpreted as great extent. The standard deviation of
less than 1 signifies harmony in the responses of the
participants.

The finding is supported by the study of Fatima et al.
(2023), who showed that there was a positive impact
of computer use in preparing students for real-world
applications. The interpretation of the study's results
demonstrated the relevance and connections between
expectations and the actual survey, resulting in an
‘engage’ rate. This indicates that students were actively
great extent in the computerized accounting practices
and found them to be relevant and useful for preparing
them for real-world applications. The study’s findings
reinforce the idea that hands-on experiences and
computer use contribute to greater engagement and
skill development in accounting education.

Moreover, in terms of internships, acquiring
knowledge from the duties being performed during
internship received a mean rating of 3.76 (with
standard deviation of 0.54), interpreted as very great
extent. Expanding critical thinking through internship
experiences received a mean rating of 3.73 (sd of
0.50), interpreted as very great extent. Internship
experience helping students to related the theories
learned in the classroom received a mean rating of 3.64
(sd of 0.56), interpreted as very great extent.
Enhancing ability to communicate and collaborate
with professionals received a mean rating of 3.70 (sd
of 0.56), interpreted as very great extent. Having the
ability to work independently on complex accounting
tasks receive a mean rating of 3.66 (sd of 0.61),
interpreted as very great extent. Overall, the mean
level of students’ engagement in the aspect of
internships received a mean rating of 3.70 (standard
deviation of 0.55), interpreted as very great extent. The

their effectiveness in practical hands-on experience
and willingness to practice and learn more.
Respondents applied what they had learned in the
classroom to accounting applications, which made
their learning more effective. They learned more from
working-field experience, which also helped them
develop important skills like critical thinking,
problem-solving, communication skills, and the
ability to work independently on complex tasks. The
respondents also appreciated real-world learning
experiences as well as the exchange of knowledge and
ideas between students and employers, which helped
bridge the gap between what they learned in school
and how it was used in the real world. With
determination and confidence, their experiences
enhanced their knowledge, skills, and exposure to the
industry. This made them more competitive, helped
them build valuable connections, and increased their
employability.

Additionally, according to Thompson et al. (2021),
internships play a significant role in fostering the
development of students' skills, as demonstrated by
various studies. The article emphasizes the practical
experience and hands-on exposure that internships
provide, enabling students to acquire relevant skills for
their future careers. The study's results showed a
positive relationship between expected and actual
outcomes, with the findings demonstrating that
internships led to 'Very Great Extent' participation of
students. This highlights the importance of practical,
handson experience in developing students' abilities
and knowledge, which are crucial for their future
careers. The study's findings reinforce the idea that
internships are instrumental in fostering the
development of students' skills.

Table 2 shows the summary of the extent of BSAIS
student’s accounting skills development.

Table 2. Summary of the Mean Results

standard deviation of less than 1 signifies harmony in Weighted Verbal

the responses of the participants. Mean Interpretation
Technical 2.84 Developed

The findings demonstrated the relationship between Proficiency

the extents of student’s participation in internship. It Critical Thinking | 3.06 Developed

showed that student’s participation in internship Skills

program of the university to a Very Great Extent. The

ability and knowledge they had were determined by
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Problem-Solving | 3.28 Highly
Skills Developed

Legend: 3.26-4.00: Very Great Extent/Highly
Developed

2.51-3.25: Great Extent/Developed

1.76-2.50: Moderately Extent/Moderately Developed
1.00-1.75: Very Low Extent/Not Developed

Source: Authors

In terms of technical proficiency, being proficient in
using accounting software received a mean rating of
2.53 (standard deviation of 0.82), interpreted as
developed. Being able to apply various accounting
methods received a mean rating of 2.83 (sd of 0.79),
interpreted as developed. Having a strong
understanding of database management systems
received a mean rating of 2.76 (sd of 0.72), interpreted
as developed. Having actively worked on enhancing
technical skills received a mean rating of 3.07 (sd of
0.77), interpreted as developed. Having successfully
completed advanced technical projects or assignments
received a mean rating of 3.02 (sd of 0.74), interpreted
as developed. Overall, the mean level of technical
proficiency development obtained a mean rating of
2.84 (standard deviation of 0.77), interpreted as
developed. The standard deviation of less than 1
signifies a homogenous response from the
participants, that is, harmony or unity in their
responses.

The 'developed' mean rating for technical proficiency
development in the questionnaire results indicated that
the majority of respondents experienced significant
improvement in their technical skills. This
improvement was likely a result of the impact of
experiential learning, emphasizing the effectiveness of
hands-on practice and real-world application in
enhancing their proficiency. It underscored the
positive influence of the study's approach on skill
development among participants.

This finding is supported by Fuglister et al. (2019),
who illuminated the effectiveness of openended cases
in fostering experiential learning, which mirrored the
positive impact of hands-on problem-solving and real-
world application on skill development, as observed.
In summary, these studies collectively validated the
importance of experiential learning in boosting
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technical proficiency and its broader relevance,
consistent with the research's findings.

In terms of critical thinking skills, presenting ideas in
a clear and concise manner received a mean rating of
3.17 (standard deviation of 0.64), interpreted as
developed. Being confident in the ability to critically
analyze accounting concepts and theories received a
mean rating of 3.13 (sd of 0.63), interpreted as
developed. Being capable of evaluating accounting
concepts received a mean rating of 2.99 (sd of 0.67),
interpreted as developed. Being proficient at making
sound judgments received a mean rating of 2.99 (sd of
0.64), interpreted as developed. Being capable of
applying accounting principles to solve real-world
financial problems received a mean rating of 3.01 (sd
of 0.66), interpreted as developed. Overall, the mean
level of critical thinking skills development obtained a
mean rating of 3.06 (standard deviation of 0.65),
interpreted as developed. The standard deviation of
less than 1 signifies a homogenous response from the
participants, that is, harmony or unity in their
responses .The weighted mean rating of 3.06 for
critical thinking skills development was supported by
existing literature in the field of accounting education.
The accounting profession increasingly demanded
more than just technical expertise from graduates.

Pamungkas (2020) revealed that experiential learning
methods, such as internships and realworld projects,
have been recognized as instrumental in fostering
critical thinking skills among accounting students.
These practical experiences enable the application of
theoretical knowledge in authentic settings, prompting
students to think critically, tackle problems, and make
informed decisions within real-world scenarios. The
convergence of these study results with the literature
underscores the effectiveness of experiential learning
approaches in cultivating a well-rounded development
of critical thinking skills among accounting students.

This alignment between the study's findings and the
expectations set forth in accounting education
literature underscored the importance of educational
approaches that prioritized not only technical
knowledge but also the cultivation of critical thinking
skills to prepare students for the complex and dynamic
challenges of the accounting profession. The
multifaceted reasons behind the developed mean
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rating could include effective teaching methods,
curriculum design, and the students' personal
dedication to improving their critical thinking abilities.
This harmonious response from participants suggested
that the educational approach in the study positively
influenced their critical thinking development.

Lastly, in terms of problem-solving skills, being able
to apply skills learned received a mean rating of 3.52
(standard deviation of 0.58), interpreted as highly
developed. Being able to be critical and reflective in
thinking received a mean rating of 3.38 (sd of 0.60),
interpreted as highly developed. Being skilled at
utilizing technology and tools received a mean rating
of 3.11 (sd of 0.66), interpreted as developed. Being
confident in the ability to analyze problems received a
mean rating of 3.29 (sd of 0.59), interpreted as highly
developed. Developing unigque solutions to problems
that at first seemed difficult received a mean rating of
3.10 (sd of 0.69), interpreted as developed. Overall,
the mean level of problem- solving skills development
obtained a mean rating of 3.28 (standard deviation of
0.62), interpreted as highly developed. The standard
deviation of less than 1 signifies a homogenous
response from the participants, that is, harmony or
unity in their responses.

The interpretation of 'Highly Developed' suggests that
the students may have received effective instruction,
guidance, and opportunities to practice and enhance
their problem-solving skills, which likely contributed

to the positive ratings. The results indicated that the
combination of traditional instruction and experiential
learning was an effective approach to fostering highly
developed problem-solving skills among students.

The high mean ratings for problem-solving skills
development observed in the study aligned well with
the findings of Danaher (2022). Their research
indicated that implementing experiential learning
activities, such as case studies and simulations, in an
accounting capstone course led to improvements in
students' problem-solving skills and their ability to
apply accounting concepts to real-world situations.
This suggested that the participants might have
experienced similar benefits from experiential
learning or practical application of skills.

Additionally, it was justified by Rahman (2019), that
21st Century skills go beyond academic subject
mastery and emphasizes skill-based learning
outcomes, with problem-solving being the most
crucial ability demanded by society. Developing
students' problem-solving skills and integrating them
into teaching practices can enhance their
comprehension and prepare them for future
challenges.

Table 3 shows the Relationship of Students’
Participation to Accounting Skills Development.

Table 3. Relationship of Students’ Engagement to Skills Development

Students’ ) )
Engagement /  Skills | Case Study Analysis Mock Financial Computer Use | Internships
Development Statements
Technical Proficiency r-value = 0.4389 rvalue = 0.3931 r-value = r-value =
’ ’ 0.6239 0.2197
) . r-crit = r-crit =
r-crit=0.1785 r-crit=0.1785 0.1785 0.1785
B B P-value = P-value =
P-value = 0.0000 P-value = 0.0001 0.0000 0.0193
Decision = Significant Decision = | Decision = | Decision =
Significant Significant Significant
Critical Thinking Skills rvalue = 0.3857 rvalue = 05259 r-value = r-value =
’ ’ 0.4906 0.2329
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= 0.1785 = 0.1785 r-crit = r-crit =
r-crit = 0. r-crit = 0. 0.1785 0.1785
P-value = 0.0002 Povalue =0.0000 | L VAueT Povalue =
-vaue =S -vaue =S 0.0000 0.0123
Decision = Significant Decision Decision =| Decision =
Significant Significant Significant
Problem Solving Skills e = 0.3821 lue = 0.3997 r-value = r-value =
Fvatue =4 Fvatue =4 0.4620 0.3487
£ = 0.1785 £ = 0.1785 r-crit = r-crit =
r-crit = 0. r-crit = 0. 0.1785 0.1785
P-value = 0.0003 Povalue=0.0000 | | Aue= Pvalue =
-vae =S -vame =S 0.0000 0.0001
Decision = Significant Decision =| Decision =| Decision =
Significant Significant Significant

alpha=0.05
Source: Authors

It can be seen that all computed R-values are greater
than the r-critical value (0.1785), signifying that there
is a significant relationship between the two variables,
specifically, the four indicators of students’
development and the three indicators of skills
development. This is supported by the P-values which
are all lower than the alpha value (0.05). With 95%
level of confidence, it can be said that there is enough
evidence to claim that students’ engagement is
significantly correlated with skills development. This
relationship is observed to be in a positive fashion, that
is, as students’ engagement level increases, the skills
development also increases, and when the students’
development level decreases, the skills development
also decreases.

The result suggested a strong and significant
correlation between students’ engagement level and
skills development. It was justified in a similar study
by Gittings et al. (2020), where it was revealed that
experiential learning activities (ELA) in accounting
university education are instrumental in fostering a
wide range of skills essential for students’ success.
The study emphasizes the various advantages of
ELAs, with a focus on improving student attitude and
satisfaction, building technical knowledge and
comprehension, and enabling the real-world
application of theoretical concepts. Importantly,
Gittings’ findings support the importance of
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experiential learning for fostering transferable skills,
real-world awareness, employment opportunities, and
engagement. This supports the claim that ELAS
greatly enhance the development of skills such as
technical proficiency, critical thinking, and problem-
solving skills necessary for success in the accounting
industry.

It was also supported by Kong (2021), who discovered
a significant and positive relationship between
students’ participation in experiential learning
activities and their skill development in various fields,
specifically in accounting. These findings aligned with
theoretical frameworks based on Constructivist
Learning Theory and David A. Kolb’s Experiential
Learning Theory. Kolb’s theory suggested that
learning involved a cyclical process with four stages:
concrete experience, reflective observation, abstract
conceptualization, and active experimentation.
Experiential learning activities, such as case study
analysis, mock financial statements, simulations,
group projects, and internships, allowed learners to
engage in all four stages of the learning process while
fostering critical thinking, problem-solving, and skill
development.

Overall, engaging in experiential learning allowed
students to apply their knowledge, think critically,
reflect on and learn from their experiences, and
experiment with new ideas. These opportunities
increased their participation in the learning process as
well as their motivation to learn. The findings of the
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cited studies supported this by indicating that student
engagement in experiential learning activities
positively affected skill development in a variety of
fields, like accounting, such as technical proficiency,
critical thinking, problem-solving, communication,
teamwork, and analytical thinking.

activities and their perceived development of
accounting skills. The findings revealed that as
students’ engagement level increases, the skills
development also increases, and when the
students’ engagement level decreases, the skills
development also decreases.

4. That a strategic approach to addressing the
Table 4 shows the strategic approach devised for competency development needs of Laguna
competency development of BSAIS students. University's BSAIS students goes beyond
- traditional educational efforts, employing a
comprehensive, data-informed strategy. This
strategy combines hands-on exercises, technology-
focused projects, and dedicated laboratory
sessions. The plan, which involves academic
coordinators, professors, and industry experts,
reflects the interdisciplinary nature of the research,
establishing an immersive educational
environment. This strategic initiative aims to
Source: Authors increase the impact of experiential learning by
guiding Laguna University in effectively
CONCLUSION highlighting diverse opportunities within the
BSAIS program during promotional efforts.
This research study provides practical insights to
accounting educators on effective learning methods REFERENCES
and tools that foster BSAIS students' accounting skills.
The findings from this study shed light on how [1] Abiddin. (2019, February). The Role of an
experiential  learning  facilitates  students in Effective Supervisor: Case Studies at the
comprehending subject matter and developing University of Manchester, United Kingdom.
accounting  skills, essential for an accounting International Journal of Learning.
information systems degree program. https://papers.ssrn.com/sol3/papers.cfm?abstract
1. The BSAIS students at Laguna University are _id=96228
actively involved in the experiential learning [2] Allen, M. J. (2018, January 1). The SAGE
activities. From the findings that BSAIS students Encyclopedia of Communication Research
are highly engaged in these experiential learning Methods. SAGE Publications, Inc. eBooks.
activities, the researchers have factually learned https://doi.org/10.4135/9781483381411
that these are being utilized with internships found [3] Aman, Maelah, & Auzair. (2018, October).
to have the highest engagement, followed by case Implementation of Integrated Case Studies
study analysis, computer use, and mock financial Course for Accounting Students. Procedia -
statements. Social and Behavioral Sciences, Volume 59, 9—
2. The BSAIS students at Laguna University 17. https://doi.org/10.1016/j.sbspro.2012.09.239
percelve_d S|g_n|f|cant de_vel_opment i their [4] Ahmed, R., & Kannaiah, D. (2020, February).
accounting skills. The findings showed that L .
. . . Problem Based Learning in Accounting: Where
problem-solving skills improved the most,
followed by critical thinking skills, with technical [5] Are We Now? Problem Based Learning in
proficiency showing the least improvement. Accounting: Where Are We Now SSRN.
3. There is sufficient evidence to support the claim <https://doi.org/10.2139/ssrn.3517613>
that there is a significant relationship between [6] Baswara, Widhiastuti, & Dewi. (2020, March
student participation in experiential learning 23). Learning Model Based on Information
IRE 1705753 ICONIC RESEARCH AND ENGINEERING JOURNALS 296



[7]

8]

[9]

[10]

[11]

[12]

[13]

IRE 1705753

© MAY 2024 | IRE Journals | Volume 7 Issue 11 | ISSN: 2456-8880

Technology in an Accounting Education Courses
Based on Technology at Faculty of Economics in
Universitas Negeri Semarang. International
Conference on Economics, Business and
Economic Education , 2020, 1280-1285.
https://knepublishing.com/index.php/KnE-
Social/article/view/6678

Bedah A., Dangi, M. R. M., Rahman, N. H. A,,
& Azero, M. A. (2018). Does Accounting
Internship Affect Students’ Knowledge, Soft
Skills and Personal Quality?. Advanced Science
Letters, 24(4), 2252-2256.
https://www.ingentaconnect.com/contentone/as
p/asl/2018/00000024/00000004/art00018

Bhandari, P. (2023, June 21). Variability |
Calculating Range, IQR, Variance, Standard
Deviation. Scribbr.
https://www.scribbr.com/statistics/variability/

Bromson, Kaidonis, & Poh. (2019, May).
Accounting information systems and learning
theory: an integrated approach to teaching.
Accounting Education, 3(2).
https://doi.org/10.1080/0963928940000008

Bryan, Mcknight, Bueltel, Dill, & Seitz. (2021).
Incorporating Experiential Learning into the
Accounting Curriculum: Best Practices and
Lessons Learned from a Recently Implemented
Curriculum. Global Journal of Accounting and
Finance, Volume 5(1).
https://mds.marshall.edu/cgi/viewcontent.cgi?art
icle=114&context=facstaff submissions

Butler, Church, & Spencer. (2019, September).
Do, reflect, think, apply: Experiential education
in accounting. Journal of Accounting Education,
Volume 48, Pages 12-21.
https://doi.org/10.1016/j.jaccedu.2019.05.001

Caraig, G. A. (2018). Internship performance
and level of satisfaction of student-trainees on
industry immersion program. International
Journal of Recent Innovations in Academic
Research, 2(5), 165-175.

Cheng, & Hart. (2018). Students’ perceptions of
the use of an e-workbook as a revision and
learning reinforcement tool in accounting
education. Accounting and Finance Conference
Papers , 75.
https://researchbank.ac.nz/bitstream/handle/106

[14]

[15]

[16]

[17]

[18]

[19]

[20]

[21]

[22]

ICONIC RESEARCH AND ENGINEERING JOURNALS

52/2790/Cheng%20%26%20Hart%20-
%20ARA.pdf?sequence=1&isAllowed=y

Cornachione, Duncan, Edgard, & Johnson.
(2019). Critical Thinking of Accounting
Students.

Retrieved from

<https://www.redalyc.org/pdf/4416/4416427610
04.pdf>

Danaher. (2022). Experiential Learning in
Accounting Education.
https://ir.vanderbilt.edu/bitstream/handle/1803/1
7486/Danaher_Mitchell A 2022 Mitche
11%20Danaher.pdf?sequence=1

Dennis. (2020, July 14). Best practices for
teaching case studies. Journal of Accountancy.
https://www.journalofaccountancy.com/newslett
ers/extra-credit/best-practices-forteaching-
casestudies.html#:~:text=Case%20studies%20ar
€%20a%20Kkey,applies%20t0%20real%2Dwo
rld%20settings.

Fatima, Wijayanti, & Magdalena. (2023). E-
Module Computer Accounting Basedproject
Based Learning. Jurnal  Ekonomi, 12(2),
Article 2721-9879.
https://ejournal.seaninstitute.or.id/index.php/Ek
onomi/article/view/1486/1298

Fuglister, Stegmoyer, & Castrigano. (2019). Two
Open-Ended, Experiential Learning Cases in
Accounting. American Journal of
Business  Education.

<https://files.eric.ed.gov/fulltext/EJ1058204.pdf
>

Fitriani, A., Zubaidah, S., Susilo, H., and Al
Muhdhar, M. H. I. (2020). The effects of
integrated problem-based learning, predict,
observe, explain on problem-solving skills and
selfefficacy. Eurasian J. Educ. Res. 20, 45-64.
doi: 10.14689/ejer.2020.85.3

Ganti, A. (2023, May 24). Weighted Average:
What Is It, How Is It Calculated and Used?
Investopedia.

https://www.investopedia.com/terms/w/weighte
daverage.asp

Gittings, L., Taplin, R., & Kerr, R. (2020,
September 1). Experiential learning activities in
university accounting education: A systematic
literature review. Journal of Accounting

297



[23]

[24]

[25]

[26]

[27]

[28]

[29]

IRE 1705753

© MAY 2024 | IRE Journals | Volume 7 Issue 11 | ISSN: 2456-8880

Education.
https://doi.org/10.1016/j.jaccedu.2020.100680

Guanlao, B.M., Calma, P.A., Jacinto, J.A.
Quilicol, K.G., Estacio, R.C., Orlanes, A.M.,
Yangga, A.M.G., Sonza, A.R., Cuellar, S.K.M.,
Tua, R.R. and Calara, H.M.N. (2023, October).
Employers’  Perspective  on  Successful
Accounting Information System Internships: A
Case Study in Pampanga, Philippines. In
Conference Proceedings International
Conference on Education Innovation and Social
Science (pp. 22-37). Retrieved from:
https://proceedings.ums.ac.id/index.php/iceiss/a
rticle/view/3153/3102

Héamaélainen, R., De Wever, B., Nissinen, K., &
Cincinnato, S. (2019). What makes the difference
— PIAAC as a resource for understanding the
problem-solving skills of Europe's higher-
education adults. Computers &
Education, 129, 27-36. Doi:
10.1016/j.compedu.2018.10.013

Hein. (2023, January 26).
Learning Theory |
Exploratorium.
https://www.exploratorium.edu/education/ifi/co
nstructivist-learning

Imran, A., Priantinah, D., & Solikhatun, 1.
(2022). Development of accounting e-module to
improve students’ critical thinking ability.
Journal of Educational Science and 58
Technology (Est), 8(1), 1.
[https://doi.org/10.26858/est.v8i1.24109](https:/
/doi.org/10.26858/est.v8i1.24109)

Irafahmi, & Mentari. (2023, June). The Case
Study Method in the Accounting Classroom.
Asian Institute of Research.
https://www.asianinstituteofresearch.org/EQRar
chives/the-casestudy-method-in-the-accounting-
classroom

Januszewski, A., & Grzeszczak, M. (2021,
August 20). Internship of Accounting Students in
the Form  of E-Learning: Insights
from Poland. Education Sciences.
https://doi.org/10.3390/educscil1080447

Kong, Y. (2021, October 22). The Role of

Experiential Learning on Students’ Motivation
and Classroom Engagement. Frontiers in

Constructivist
Exploratorium.

[30]

[31]

[32]

[33]

[34]

[35]

[36]

[37]

[38]

ICONIC RESEARCH AND ENGINEERING JOURNALS

Psychology.
https://doi.org/10.3389/fpsyg.2021.771272

Korkmaz, E., Aydin, E., & Yildiz, S. (2020). The
impact of COVID-19 pandemic on mental health
and problem-solving skills of healthcare
workers. Journal of Psychiatric Research, 137,
109463.
https://doi.org/10.1016/j.jpsychires.2020.10946
3

Kurt, S. (2022, September 25). Kolb’s
Experiential Learning Theory & Learning Styles
—  Educational  Technology. Educational
Technology.
https://educationaltechnology.net/kolbs-
experiential-learning-theory-learning-styles/

Lappe. (2022, April 4). Taking the mystery out of
research: Descriptive correlational design.

Springer.https:/link.springer.com/article/10.100
7/s10639-022-
110236#:~:text=A%20descriptive%20correlatio
nal%20design%?20is,2000%20%26%20Salkind
%2C%?202010).

Lee, W. E., & Perdana, A. (2023, June 1). Reprint
of: Effects of experiential service learning in
improving community engagement perception,
sustainability awareness, and data analytics
competency. Journal of Accounting Education.
https://doi.org/10.1016/j.jaccedu.2023.100846

Mahanal, S., Zubaidah, S., Sumiati, I., Sari, T., &
Ismirawati, N. (2019). Ricosre: a learning model
to develop critical thinking skills for students
with different academic abilities59. International
Journal of Instruction, 12(2), 417-434.
(https://doi.org/10.29333/iji.2019.12227a)

Makhija, & Sharma. (2023, April 17). The
influence of accounting information system
adoption on business performance amid COVID-
19. PubMed Central (PMC).
<https://doi.org/10.1016/j.chbr.2023.100286>

Master of Management (Accounting): Working
with case studies. (2023). University of
Melbourne.
https://unimelb.libguides.com/c.php?g=403223
&p=2743368

Mattucci, S., Zhuang, K., Harris, J., & Jadidi, M.
(2022). Integrating a critical reflection
framework for experiential learning activities

298



[39]

[40]

[41]

[42]

[43]

[44]

[45]

[46]

IRE 1705753

© MAY 2024 | IRE Journals | Volume 7 Issue 11 | ISSN: 2456-8880

into a large first-year engineering course.
Proceedings of the Canadian Engineering
Education Association (CEEA).
https://doi.org/10.24908/pceea.vi.15920)

Mclver. (2019). The Value of Experiential
Learning in the Accounting Field. The Online
Journal of New Horizons in Education, 4(3),
Article 2146-7374.
https://tojned.net/journals/tojned/volumes/tojne
d-volume04-i03.pdf#page=126 Monteiro, &
Cepeda. (2020, April). The Accountant’s
Perception of the Usefulness of Financial
Information in Decision Making.
https://www.researchgate.net/publication/34070
2367 _The Accountant’s Perception of t
he_Usefulness_of Financial_Information_in_D
ecision_Making_-
_A_Study_in_Portugal?fbclid=IwARLINmfXEII
F-
LervZFikwXRw4AUeBVAGNOOBZVIELKQUE
k7PUICMXFQ4uHQ

Nurkhairo H., Tengku I., Handayani P. (2022)
Student problem solving skills in PBL model:
Viewed from the discourse sheet. Biosfer: Jurnal
Pendidikan Biologi 15 (2), 231-241, 2022
Okolocha Comfort, C., & Seledi, B. F. (2020).
Effect Of Internship Experiential Learning On

Students’academic Achievement In Ultilization
Of Model Office Technologies In Federal
Colleges Of Education In South-South, Nigeria.
Psychology, 4(1), 76-89.

Oliverio  (2019). Using Mock Financial
Statements to Teach Financial Statement
Analysis.

Journal of Accounting Education.
Retrieved from

https://www.sciencedirect.com/science/article/a
bs/pii/S074857510600008

Pamungkas, S., Widiastuti, 1., & Suharno, S.

(2020). 21st century learning: experiential
learning to enhance critical thinking in
vocational education. Universal Journal of
Educational  Research, 8(4), 1345-1355.

[https://www.hrpub.org/journals/article_info.ph
p?aid=9047
Rahman, M. M. (2019). 21st Century skill

“Problem Solving”: Defining the concept.

[47]

[48]

[49]

[50]

[51]

[52]

[53]

[54]

[55]

[56]

ICONIC RESEARCH AND ENGINEERING JOURNALS

American Journal of Interdisciplinary Research,
19(17). https://doi.org/10.34256/ajir1917

Reyneke, & Shuttleworth. (2018, July 18).
Accounting Education in an Open Distance
Learning Environment: Case Studies for
Pervasive Skills Enhancement. Turkish Online
Journal of Distance Education, 140-155.
https://doi.org/10.17718/tojde.445115

Saad, & Sankaran. (2020, May). Technology
Proficiency in Teaching and Facilitating. Oxford
University Press.

https://www.researchgate.net/publication/34381
8132_Technology_Proficiency_in_Teach
ing_and_Facilitating

Santhalia P., Yuliati L., Wisodo H.. (2020).
Building students' problem-solving skill in the
concept of temperature and expansion through
phenomenon-based experiential learning. Phys.:
Conf. Ser. 1422 012021 DOI 10.1088/1742-
6596/1422/1/012021

Sharma. (2018). Enhancing Sustainability
through Experiential Learning in Management

Education. Management Education for Global
Leadership. https://doi.org/10.4018/978-15225-
1013-0.ch013

Simkus, J. (2023, July 31). Convenience
Sampling: Definition, Method and Examples.
Simply Psychology.
https://www.simplypsychology.org/convenience
-sampling.html

Stitz, S., Berding, F., Reincke, S., & Scheper, L.
(2022, November 12). Characteristics of
learning tasks in accounting textbooks: an Al
assisted analysis. Empirical Research in

Vocational Education and Training.
https://doi.org/10.1186/s40461-022-00138-2
Swed. (2023, October 26). Accounting

Information Systems Degree Concentration.
Accounting.com.
https://www.accounting.com/degrees/informatio
n-systems/ ¢!

Technology skills for the accounting student’s
toolbox. (2023). Association of International
Certified Professional Accountants.
https://www.thiswaytocpa.com/workexperience/

299



© MAY 2024 | IRE Journals | Volume 7 Issue 11 | ISSN: 2456-8880

articles/skill-development/technology-skills-
accounting-students-toolbox/.

[57] Thompson, M. N., Perez-Chavez, J. G., & Fetter,
A. K. (2021, February 8). Internship

[58] Experiences Among College Students Attending
an HBC: A Longitudinal Grounded

[59] Theory Exploration. Journal of
Career Assessment.
https://doi.org/10.1177/1069072721992758

[60] Thottoli, M. M. (2022, July 22). The hunt for
computerized accounting education in the GCC:
a structured literature review. Higher Education
Evaluation and Development.
https://doi.org/10.1108/heed-11-2021-0077

[61] University of Nevada, Reno. (2023). Bachelor’s
Degree in Accounting and Information Systems.
UNR EDU.
/https://iwww.unr.edu/degrees/majors/accountin
g-and-information-systems

[62] Wallace, & Jefferson. (2018). Developing
Critical Thinking  Skills:  Assessing The
Effectiveness Of Workbook Exercises. Journal of
College Teaching & Learning , 12(2), 246-255.
https://files.eric.ed.gov/fulltext/EJ1061312.pdf

[63] Yusof, Z., Othman, M., & Hussin, H. (2020). The
role of experiential learning cycles in enhancing
student engagement and technical proficiency in
accounting education.

[64] International Journal of Accounting Education
and Research, 12(2), 100126.

IRE 1705753 ICONIC RESEARCH AND ENGINEERING JOURNALS 300



