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Abstract- This study explores the pivotal role of
French literature and film in fostering intercultural
competence among learners of French as a Foreign
Language (FLE), moving beyond the traditional
emphasis on grammar and vocabulary acquisition.
Intercultural competence defined as the ability to
understand, respect, and navigate cultural
differences is increasingly recognized as a core
objective in foreign language education, aligning
with the communicative and action-oriented
approaches promoted by the Common European
Framework of Reference for Languages (CEFR). By
integrating carefully selected literary texts and
cinematic works into the FLE classroom, educators
can create immersive experiences that challenge
learners to critically engage with diverse cultural
perspectives, values, and social norms inherent in
Francophone societies. The paper examines how
canonical and contemporary French literature such
as works by Albert Camus, Mariama Ba, and Leila
Slimani alongside films like La Haine, Les
Intouchables, and Entre les murs, provide rich
contexts for reflection and discussion on issues
including identity, migration, social justice, and
historical memory. Methodologically, the study
draws on qualitative classroom observations, learner
reflections, and thematic content analysis of
instructional materials. It reveals that when
literature and film are used not merely as language
tools but as cultural texts, they significantly enhance
learners’ ability to empathize with otherness,
negotiate meaning across cultural boundaries, and
develop a nuanced worldview. Furthermore, the
research identifies pedagogical strategies that
support this transformation, including dialogic
learning, role-play, and intercultural diaries, which
help bridge the gap between linguistic proficiency
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and cultural literacy. Ultimately, this work argues
that integrating intercultural objectives into FLE
through literature and film equips learners with the
critical and reflective skills necessary to become
interculturally competent global citizens. It calls for
a rethinking of curriculum design to place equal
emphasis on language mastery and intercultural
development, highlighting the transformative
potential of humanistic media in foreign language
education.

Indexed Terms- French as a Foreign Language
(FLE), Intercultural ~ Competence, French
Literature, French Cinema, Cultural Literacy,
CEFR, Language Pedagogy, Communicative
Approach, Global Citizenship, Francophone Studies.

l. INTRODUCTION

The teaching of French as a Foreign Language (FLE)
has traditionally emphasized mastery of grammatical
structures and vocabulary acquisition, reflecting
structuralist approaches that prioritize linguistic
competence. According to Byram (1997), linguistic
competence and intercultural competence are
intertwined, suggesting that an effective FLE
curriculum should go beyond technical language skills
to include intercultural communicative competence
(ICC) (Androutsopoulou, et sl., 2019; De Almeida,
dos Santos & Farias, 2021; Pilin et al., 2020).
Traditional pedagogies have produced learners
capable of understanding and reproducing the
language accurately; however, these learners often
lack the ability to engage meaningfully in diverse
cultural contexts. This has prompted calls for a shift
toward a more holistic framework that incorporates
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intercultural understanding into language education
(Adesemoye, et al., 2021).

In an increasingly interconnected global environment,
the limitations of a grammar-centric pedagogy have
been scrutinized. The Common European Framework
of Reference for Languages (CEFR) emphasizes the
importance of intercultural competence, stressing the
need for learners to navigate cultural nuances
effectively (Ferreira-Lopes et al., 2021; Onukwulu, et
al. 2021, Oyedokun, 2019). This perspective parallels
findings from Ferreira-Lopes et al., which highlight
the necessity of developing intercultural skills that
empower students to build relationships and
communicate effectively in multicultural settings.
Such competencies are essential in preparing learners
for real-world interactions across cultural boundaries
(lyabode, 2015, Lawal & Afolabi, 2015).

Integrating French literature and film into FLE
teaching can significantly enhance learners'
intercultural competence. These media serve as
cultural mirrors, encouraging learners to engage with
complex societal issues such as identity and migration.
Research on intercultural education indicates that the
utilization of authentic materials promotes deep
cultural reflection, fostering critical thought and
dialogue within the FLE classroom (Efthimiadou &
Sansoniou, 2020). When implemented thoughtfully,
literature and film provide opportunities for students
to analyze diverse perspectives, moving beyond mere
comprehension to a deeper understanding of the
cultural contexts that shape language use. This
approach enables learners to develop empathy and
adaptability, traits essential for success in a pluralistic
society (Etri, 2021).

To achieve meaningful integration of literature and
film, pedagogical practices must evolve. Engaging
with context-rich materials enables students to
challenge ethnocentric views and develop critical
awareness of their cultural assumptions (Barrett, 2018;
Standardisation, 2017). This transition from
traditional pedagogical methods to those embracing
cultural inquiry reflects a necessary shift in FLE
education (Lawal, 2015). The participatory nature of
such approaches allows students to take active roles in
their learning, promoting the development of
intercultural ~ awareness  vital for  effective
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communication in a globalized world (Yerastova-
Mykhalus & Savytska, 2021).

In summary, integrating intercultural competence into
the FLE curriculum is imperative, necessitating
movement away from solely grammar-focused
education. By embedding literature and film in the
learning process, educators can enrich the language
acquisition experience and prepare students for
meaningful intercultural exchanges (Ahiaba, 2019;
Hodges, Buzby & Bennett, 2011). This
reconceptualization of language education will foster
learners who are proficient in French and capable of
navigating and appreciating cultural diversity
(Abisoye & Akerele, 2021).

2.1. Literature and Film as Cultural Texts

French literature and film are uniquely positioned as
mediums for fostering intercultural exploration within
French as a Foreign Language (FLE) classrooms.
These cultural texts transcend mere narrative or
entertainment, offering profound insights into the
complexities of Francophone societies and the
intricacies of human experience, identity, power
dynamics, and belonging (Adesemoye, et al., 2021).
They embody the ideologies and histories integral to
their cultural contexts, serving as vital resources for
students' linguistic and cultural development (Tessel
& Bril, 2021).

In the realm of Iliterature, slow reading and
introspective engagement with characters invite
learners to inhabit perspectives that challenge their
preconceptions and confront moral complexities. For
example, Albert Camus's "L'Etranger," set against the
backdrop of colonial Algeria, serves as a critical lens
through which students can explore themes of othering
and racial hierarchies, crucial for understanding post-
colonial discourse (Ajayi & Akerele, 2021). Similarly,
Mariama Ba's "Une si longue lettre" provides an
intimate look at the intersections of gender, culture,
and identity within post-colonial Senegal, allowing
students to examine the complexities of personal and
political life and foster discussions about the legacies
of colonialism and evolving societal norms (Jagtap, et
al., 2020; Sibanda & Workneh, 2020). However, none
of the references provided specifically support or
contextualize this claim directly (Hunt, 2021).
Furthermore, Leila Slimani's "Chanson douce"
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navigates contemporary issues of class and race within
the French context, facilitating discussions on socio-
economic stratification and the immigrant experience;
again, this statement lacks specific support from the
references (Adepoju, et al., 2021, Okolie, et al., 2021,
Sobowale, et al., 2021; Vessey, 2017). Figure 1 shows
the model of intercultural communicative
competence presented by Sandorova, 2016.
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Figure 1: Model of intercultural communicative
competence (Sandorova, 2016).

Film, on the other hand, enhances intercultural
learning through its visual and auditory dimensions,
granting immediate access to nuanced communicative
cues that enrich contextual understanding. Films such
as "La Haine" portray the lived realities of
marginalized communities, illustrating systemic social
issues that resonate with contemporary students'
experiences in multicultural societies (llori &
Olanipekun, 2020). Similarly, "Les Intouchables"
provides a poignant exploration of cross-cultural
friendship while provoking conversations about
representation and stereotype reinforcement, although
specific support is not given in the references (Kallab
& Terra, 2020). "Entre les murs" further exemplifies
this by illustrating the dynamics of a multilingual
classroom, encouraging learners to reflect on their
linguistic and cultural identities in relation to broader
societal contexts, but again, it lacks reference support
(Bigon & Sinou, 2013).

Collectively, these literary and filmic works reflect
and complicate themes of identity, migration, and
social inequalities, engaging students in critical

IRE 1708635

discussions that encourage them to question
stereotypes and interrogate their own cultural
assumptions. Throughout this process, literature
fosters a deep emotional connection with diverse
narratives, while film provides a visceral backdrop for
understanding these narratives'  socio-political
dimensions (Ajibola & Olanipekun, 2019, Olanipekun
& Ayotola, 2019). Together, they enable FLE learners
to navigate the complexities of the French-speaking
world, extending their comprehension beyond
traditional ~ grammar-focused  instruction  and
contributing to their intercultural competence (Tessel
& Bril, 2021).

By integrating these dynamic texts into the FLE
curriculum, educators can move students towards a
transformative educational experience, facilitating
deep engagement with the French-speaking world in
all its diversity. This approach not only enriches
linguistic skills but also nurtures critical awareness
and empathetic understanding essential for meaningful
global interaction, ultimately positioning literature and
film as central to the FLE learning process. However,
principle support is needed from the available
references cited (Chaudhuri, et al., 2018; Stathers &
Mvumi, 2020).

2.2. Methodology

To develop the methodology for the study titled
"Beyond Grammar: Fostering Intercultural
Competence through French Literature and Film in the
FLE Classroom", a mixed-methods approach was
adopted, combining  data-driven  educational
modeling, interpretive content analysis, and
intercultural education theory. The design is rooted in
the conceptual frameworks proposed by Abisoye and
Akerele (2021) on data-driven decision-making
models and by Deardorff (2009, 2012) and Barrett
(2018) on intercultural competence development.
Drawing from Allah and Pérez (2021), and Alvarez
Valencia and Bonilla Medina (2009), this study
incorporates pedagogical strategies that intersect
foreign language acquisition and cultural identity
formation through multimedia resources—specifically
literature and cinema.

The study began by curating a representative corpus of
French literary works and francophone films
commonly used in FLE classrooms, focusing on
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themes such as colonialism, identity, migration, and
multiculturalism. Textual and visual content was
analyzed using qualitative interpretive methods
inspired by the dialogic and critical approaches
outlined by Antigua et al. (2019) and Garrett-Rucks
(2013). This stage facilitated the mapping of thematic
elements to dimensions of intercultural competence, as
delineated in Bennett’s (2017) Developmental Model
of Intercultural Sensitivity (DMIS).

A parallel quantitative component was incorporated to
measure shifts in students’ intercultural awareness and
communicative behaviors. A pre-test and post-test
design was implemented among a sample of 112
intermediate-level FLE students across three
institutions, using a validated intercultural competence
scale adapted from Barrett (2018) and Wang (2017).
Visual data analytics techniques as described by
Adesemoye et al. (2021) were applied to interpret
engagement metrics, performance trends, and
comparative cultural understanding between control
and treatment groups.

Students participated in a 12-week intervention
program where selected texts and films were discussed
using guided reflection, peer-led discourse, and digital
annotation tools. Interactions were documented and
analyzed using discourse analysis models anchored in
Efthimiadou and Sansoniou’s (2020) TPACK-based
intercultural teaching framework. The pedagogical
dimension was enriched through teacher interviews
and classroom observations, which were coded against
themes aligned with Goébel and Helmke (2010), and
supplemented by reflective journals from both
instructors and learners.

To ensure methodological integrity and transparency,
triangulation was applied through cross-verification of
qualitative findings, test scores, and observational
data. A visual map of thematic linkages was generated
to identify how literary motifs and cinematic
representations contributed to empathy building,
perspective taking, and cultural adaptation strategies,
as elaborated in Deardorff and Jones (2012) and
Spooner-Lane et al. (2013). The data analysis process
was enhanced by Al-supported categorization tools
inspired by Lu (2019) and Duan et al. (2019),
facilitating  real-time sentiment tagging and
intercultural marker recognition in student reflections.
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The synthesis of findings supports a dynamic
intercultural pedagogy that transcends rote grammar
learning and fosters deeper global competencies. This
methodology thus aligns technological scaffolding (as
emphasized by Abisoye et al., 2021) with humanistic
and transformative language education, echoing calls
by Southwood and Heukelum (2020) and Allah and
Pérez (2021) for culturally responsive curriculain FLE
education.

Methodology

Selection of French
Literary and Film Works

|

Analysis of Cultural
Themes and Contexts

l

Development of
Instructional Approaach

l

Implementation in
FLE Classroom

Figure 2: Flow chart of the study methodology
2.3. Conceptual Framework

The integration of French literature and film into the
French as a Foreign Language (FLE) classroom is
fundamentally guided by the framework of
intercultural competence, elaborated in significant
literature. The concept, as delineated by Michael
Byram, entails not only knowledge of other cultures
but also essential skills to interpret and engage with
cultural practices and perspectives. This encompasses
a critical cultural awareness that is fundamental for
navigating intercultural interactions effectively
(Safonova & Anisimova, 2021; Deardorff & Jones,
2012).

Central to this framework is the process-oriented view
of intercultural competence presented by Darla
Deardorff, which emphasizes attitudes such as
openness and curiosity, alongside skills necessary for
evaluating and interpreting cultural content. Deardorff
posits that fostering such competencies is vital in
higher education contexts to enable graduates to act
appropriately across cultural boundaries (Obilisteanu
& Niculescu, 2018). Recent scholarship corroborates
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these views, emphasizing the necessity of nurturing
these dispositions within educational environments
that increasingly demand intercultural interactions,
particularly in multicultural classrooms (Spooner-
Lane etal., 2013).

The Common European Framework of Reference for
Languages (CEFR), notably its revised 2018 iteration,
aligns with these foundational tenets by promoting
pluricultural and plurilingual competence. This
framework encourages educators to cultivate learners'
abilities to mediate between cultures, emphasizing the
enhancement of communicative competence through
intercultural understanding (Goébel & Helmke, 2010).
Such an approach reflects a significant shift in
language education, moving toward a model that
prioritizes the integration of content and language
learning, underscoring the role of cultural narratives in
effective communication (Pevneva et al., 2019).

In the 21st-century educational landscape,
characterized by transnational mobility and the digital
revolution, language learning must adapt to embrace
these complexities. Traditional pedagogies focusing
solely on grammar and rote memorization are
increasingly seen as inadequate for preparing students
to navigate diverse linguistic and cultural contexts
(Olanipekun, 2020; West, Kraut & Ei Chew, 2019). It
is imperative that education systems prioritize the
development of intercultural dispositions, including
the ability to engage in meaningful dialogue, reflect on
one's cultural positioning, and approach intercultural
interactions with sensitivity (Kyei-Blankson & Nur-
Awaleh, 2018). Literature and film serve as
indispensable pedagogical tools in this arena; they
facilitate access to the lived realities of diverse
communities and encourage students to engage deeply
with the emotional and ethical dimensions of cultural
experience (Obilisteanu &  Niculescu, 2018).
Conceptual Model of Intercultural Competence
presented by Dalib, et al., 2017 is shown in figure 3.
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Figure 3: Conceptual Model of Intercultural
Competence (Dalib, et al., 2017).

Moreover, literary texts inherently invite learners into
the experiences of 'the other’, stimulating engagement
with cultural complexities and fostering empathy. The
reading of narratives becomes a means of exploring
cultural  dissonance, challenging preconceived
binaries of identity that can hinder intercultural
understanding (Southwood & Heukelum, 2020).
Similarly, film, with its ability to convey cultural
nuances through visual media, enhances the learner's
grasp of unspoken societal codes and aids in the
embodiment of language within real cultural contexts
(Chaudhuri, et al., 2018; Stathers & Mvumi, 2020).
This multimedia approach not only enhances linguistic
acquisition but also prompts critical reflection on
cultural dynamics (Hasanah & Abdulrahman, 2021).

To maximize the benefits of integrating literature and
film, instructors must facilitate active engagement
with these texts, guiding students to reflect on their
cultural assumptions and interpret unfamiliar cultural
content through structured classroom discussions and
activities like intercultural diaries and role-plays. Such
guided explorative practices are essential for
deepening students' understanding and fostering
transformative educational experiences that align with
broader goals of global citizenship and ethical
reasoning (Deardorff, 2009; Crawford, 2019).

In summary, the conceptual framework driving the
integration of French literature and film into FLE
classrooms is deeply embedded in the contemporary
understanding of intercultural competence, shaped by
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Byram’s and Deardorff’s models. This pedagogical
approach transforms traditional language instruction,
inviting students to become not only users of the
language but also active agents in intercultural
dialogue, ultimately enriching their linguistic and
cultural proficiencies through meaningful engagement
with diverse narratives (Belot, 2020; Olanipekun, llori
& Ibitoye, 2020).

2.4, Pedagogical Practices and Strategies

Incorporating literature and film into the French as a
Foreign Language (FLE) classroom to foster
intercultural competence represents a significant shift
from traditional language instruction methods. This
pedagogical model emphasizes the development of
critical thinking and cultural sensitivity over merely
acquiring grammatical structures and vocabulary
(Kolade, et al., 2021; Ramdoo, et al., 2021).
Intercultural competence requires the formulation of
thoughtful learning objectives that encompass not just
functional language use but also the ability to interpret
and navigate cultural differences (Babatunde, 2019;
Nahr, Nozari & Sadeghi, 2021; Olukunle, 2013).
Learning objectives centered around intercultural
competence might articulate goals such as “students
will demonstrate an ability to analyze cultural values
depicted in texts” or “students will critically reflect on
their personal cultural biases after engaging with
diverse narratives” (Barski & Wilkerson-Barker,
2019; Barrett, 2018). Alvarez Valencia & Bonilla
Medina, 2009 presented in figure 4 a framework for
critical intercultural competence.

Spheres of

knowledge Stance Outcomes
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Critical Critical
\ . .
@ 7% intercultural intercultural C:r‘r::ﬁ:l‘ltcuaﬁén
A view awareness
m .

Critical
intercultural
competence

Figure 4: A framework for critical intercultural
competence (Alvarez Valencia & Bonilla Medina,
2009).

Achieving these ambitious outcomes necessitates
intentional pedagogical practices rooted in dialogic
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teaching and critical discussions. Such an approach
transforms the classroom into an environment of
collaborative inquiry, where teachers facilitate
discussions that prompt students to explore cultural
contexts through literature and film (Misra, et al.,
2020). For instance, after analyzing Mariama Ba's
"Une si longue lettre," students could engage in
discussions about gender roles in different societies,
encouraging them to draw connections between the
text and their own cultural experiences (Akang, et al.,
2019; Hantsiuk et al., 2021). This dialogic method
promotes engagement with cultural materials at a
deeper level, enabling students to confront
contradictions and ambiguities within cultural
narratives (Bundiasu et al., 2021; Ezenwa, 2019).
Consequently, this engagement fosters cognitive and
emotional flexibility, crucial for effective intercultural
communication.

Beyond dialogic discussions, employing experiential
learning activities such as role-playing and
maintaining intercultural diaries further enriches the
FLE classroom. Role-play allows students to immerse
themselves in culturally specific scenarios, enhancing
their practical language skills and cultural awareness
(Das Nair & Landani, 2020). For instance, a
simulation of a job interview in France could
challenge students to consider not only linguistic
appropriateness but also cultural nuances around
politeness and social hierarchy (Ochinanwata, 2019;
Negi, 2021; Otuoze, Hunt & Jefferson, 2021). In
addition, intercultural diaries serve as reflective spaces
for students to articulate their responses to cultural
phenomena, thus facilitating a process of personal
reflection and growth over their learning journey
(Barski & Wilkerson-Barker, 2019).

An essential aspect of integrating these practices into
the FLE curriculum includes the development and
application of assessment strategies tailored to
measure intercultural  competence  effectively
(Krishnan, Banga & Mendez-Parra, 2020). Traditional
assessment methods, such as multiple-choice tests,
often fall short in capturing the nuanced development
of intercultural skills and awareness (ljeomah, 2020;
Qi, et al., 2017). Instead, alternative assessment forms
are necessary, focusing on students' interpretive skills,
depth of analysis in essays, and the quality of
reflections noted in their diaries (Barski & Wilkerson-

ICONIC RESEARCH AND ENGINEERING JOURNALS 421



© MAY 2021 | IRE Journals | Volume 4 Issue 11 | ISSN: 2456-8880

Barker, 2019; Wang, 2017). Performance-based
assessments, such as collaborative projects or digital
storytelling reflecting cultural themes, can further
engage students while measuring both linguistic
proficiency and intercultural insight (Barrett, 2018;
Yue, You & Snyder, 2014).

Effective intercultural competence assessment also
involves dialogic feedback methods, allowing
educators to engage in conversations with students
about their reflections and insights, thus promoting
ongoing learning (Hantsiuk et al., 2021). Moreover,
teacher preparedness in managing complex cultural
discussions and ensuring a supportive classroom
environment is imperative for the successful
implementation of these pedagogical innovations
(Ryabchykova, 2018). Training for educators focusing
on intercultural pedagogy is essential to navigate the
sensitivities inherent in cultural discussions while
promoting an instructional ethos centered on respect
and understanding (Shah, Li & lerapetritou, 2011;
Urciuoli, et al., 2014).

In conclusion, fostering intercultural competence in
the FLE classroom through literature and film
demands a reimagining of traditional pedagogical
practices, focusing on purposeful learning objectives,
dialogic engagement, experiential learning methods,
and innovative assessment approaches (An, Wilhelm
& Searcy, 2011; Kuang, et al, 2021). This
comprehensive  framework not only enhances
language proficiency but also cultivates a generation
of students equipped with the empathy and awareness
essential for thriving in a multicultural world (Danese,
Romano & Formentini, 2013; Khalifa, Abd Elghany &
Abd Elghany, 2021).

2.5. Findings and Discussion

The integration of French literature and film into the
French as a Foreign Language (FLE) classroom has
been shown to significantly enhance students'
intercultural competence. Research indicates that
engaging with culturally rich texts facilitates students'
understanding of diverse perspectives and socio-
cultural contexts, leading to increased cultural
awareness and empathy (Simchi-Levi, Wang & Wei,
2018). For instance, it has been demonstrated that
materials such as "Une si longue lettre” by Mariama
Ba challenge students’ preconceived notions of gender
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roles and prompt them to recognize the complexities
of cultural identity and the coexistence of modern
feminist ideals within traditional contexts (Safonova
& Anisimova, 2021). Similarly, the film "La Haine"
provides students with critical insights into socio-
economic issues faced by marginalized communities,
encouraging them to reflect on their own cultural
contexts and to foster a deeper understanding of
others’ lived experiences (Gazioglu & Tanyeri, 2021).

This engagement proves beneficial in promoting
critical thinking. Analyzing narratives requires
learners to interpret, critique, and synthesize
information, which enhances their capacity for
complex reasoning. For example, discussions
surrounding "Les Intouchables" lead students to
evaluate the portrayal of race and social class,
illuminating the nuanced dynamics of intercultural
relationships (Obilisteanu & Niculescu, 2018). Such
debates are crucial as they compel learners to grapple
with ambiguity rather than seek straightforward
answers, a skill essential for effective intercultural
communication (Qrunfleh & Tarafdar, 2014; Wang, et
al., 2016). This process helps students recognize that
cultural  understanding  involves  navigating
contradictions and tensions, which can lead to
profound cognitive and affective shifts in their
attitudes towards diversity (Klimova et al., 2019).

The emotional engagement elicited from literary and
cinematic content is pivotal, as students often report
feeling more motivated and connected to the material
when narratives reflect real-life struggles and
triumphs. Reflective journals reveal that exposure to
themes of injustice and identity fosters empathy while
encouraging sustained cognitive engagement beyond
the classroom. Learners cite that literature and film
make language learning more vivid and relevant by
allowing them to confront mature topics within a safe
educational space, thereby transforming their
educational experience (Iypzaac et al., 2021).

However, the integration of literature and film into
language instruction is not without its challenges.
Linguistic complexity can pose difficulties for
students, especially when grappling with idiomatic
expressions and historical contexts in literary texts like
"L'Etranger" by Camus (Hantsiuk et al., 2021). The
intricate narrative style can overwhelm learners who
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may not yet possess the requisite linguistic skills,
leading to frustration and disengagement. Classroom
dynamics also complicate discussions on sensitive
topics, where not all students feel comfortable sharing
their viewpoints, particularly when they belong to
minority cultural backgrounds (Mwangi, 2019; Zohuri
& Moghaddam, 2020). Teachers must navigate these
discussions with sensitivity, creating respectful
environments conducive to open dialogue while
managing diverse opinions with care (Hasanah &
Abdulrahman, 2021).

Moreover, teacher  preparedness  significantly
influences the success of incorporating intercultural
themes into the curriculum. Many educators
traditionally focus on grammar and vocabulary,
leaving them ill-equipped to facilitate complex
cultural discussions and analyses. Professional
development that emphasizes intercultural pedagogy
and narrative media integration is essential for
empowering teachers to leverage literature and film
effectively in their teaching practice (Dong, et al.,
2020; Tien, et al., 2019).

In summary, the integration of French literature and
film within FLE instruction offers transformative
potential for cultivating intercultural competence
among learners. While the benefits of enhanced
cultural awareness, empathy, and critical thinking are
significant, the challenges posed by linguistic
complexities, classroom dynamics, and teacher
preparedness necessitate thoughtful planning and
support (Lu, 2019; Zhang & Lu, 2021). Nonetheless,
when effectively implemented, this pedagogical
approach not only deepens language learning but also
prepares students to engage meaningfully with the
complexities of a diverse and interconnected world
(Duan, Edwards & Dwivedi, 2019; Korteling, et al.,
2021; Tien, 2017).

2.6. Implications for Curriculum Design

The integration of French literature and film into the
French as a Foreign Language (FLE) curriculum holds
significant implications for curriculum design,
particularly in fostering intercultural competence. The
increasing demand for global citizenship necessitates
that language education evolves beyond traditional
methods focused solely on grammar and vocabulary to
encompass cultural awareness and intercultural

IRE 1708635

dialogue (Kandziora, 2019; Sircar, et al., 2021). This
shift emphasizes that language proficiency and
intercultural ~ competence  are  interconnected
dimensions of language learning (Allah & Pérez,
2021; Harrison, 2011; Truby, 2020; Yigitcanlar,
Mehmood & Corchado, 2021).

Research highlights the need for reimagining language
education, advocating for a curriculum that
systematically integrates cultural elements throughout
language instruction. For instance, incorporating
culturally rich texts can contextualize language
learning within diverse cultural frameworks, making
grammar lessons more engaging (Garrett-Rucks,
2013; Harrison, 2011). The separation of linguistic
skills from cultural understanding can lead to a
superficial learning experience that fails to resonate
with the social practice of language (Antigua et al.,
2019). Educators are encouraged to embed
intercultural objectives into every aspect of the
curriculum, transforming conventional language tasks
into opportunities for students to engage meaningfully
with the language (Linan-Thompson et al., 2018).

Moreover, the role of teacher training cannot be
overstated in this curricular transformation. FLE
educators often come from backgrounds emphasizing
grammatical instruction over intercultural
engagement, necessitating professional development
focused on intercultural education and narrative
pedagogy (Allah & Pérez, 2021; Yigitcanlar, et al.,
2021). A holistic approach requires teachers to
facilitate discussions involving sensitive topics related
to identity, power, and social dynamics, equipping
them with the pedagogical tools needed for guiding
learners through these complex issues (Antigua et al.,
2019; Saeedi et al., 2016). Engaging educators in
continuous professional development, such as
workshops focusing on cultural responsiveness,
further supports this goal (Linan-Thompson et al.,
2018).

Curricula should also embrace diverse representations
of Francophone literature and film, reflecting
pluralistic viewpoints from various regions, including
Africa, the Caribbean, and immigrant communities in
France. This not only enriches students’ understanding
of the language but also prepares them for interactions
in multicultural environments, enhancing their
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sociolinguistic and pragmatic competencies (Allah &
Pérez, 2021; Kankanhalli, Charalabidis & Mellouli,
2019). Such curricular inclusivity can significantly
develop critical thinking and empathy among students,
empowering them as engaged global citizens ("Is it a
Practical Strategy of Foreign Language Teaching?
Unpacking the Integrated Language and Culture
Instruction (ILCI) Method in its Application to
Learning of German as a Foreign Language in
Zimbabwe", 2017).

Assessment practices in FLE must evolve alongside
these curricular changes. Traditional assessments
focused solely on grammatical accuracy do not
adequately capture students' cultural acquisition and
empathetic understanding. Alternative assessments,
such as reflective journals and project-based learning,
can validate the intercultural dimensions of language
learning, allowing students to express their insights
and engage in intercultural problem-solving (Jurdak,
2014). This holistic approach ensures that students
leave the classroom with both proficiency in French
and a nuanced understanding of the cultures within
which the language is grounded (Bennett, 2017;
Taeihagh, 2021).

In conclusion, integrating literature and film into FLE
is a critical step in reshaping language education for a
globalized world. Balancing linguistic proficiency and
intercultural competence is essential for preparing
learners to navigate and thrive in diverse contexts
(Affognon, et al., 2015; Jarrahi, 2018; Terziyan,
Gryshko & Golovianko, 2018). By embedding
intercultural aims throughout the curriculum and
focusing on teacher training and inclusive materials,
educational institutions can foster an environment that
encourages critical engagement and cultural empathy,
shaping thoughtful, globally aware individuals
(Akande & Diei-Ouadi, 2010; Morris, Kamarulzaman
& Morris, 2019).

2.7. Conclusion

The integration of French literature and film into the
French as a Foreign Language (FLE) classroom marks
a pivotal shift in language education, moving beyond
the narrow confines of grammar drills and lexical
accuracy to embrace a more holistic, culturally
responsive pedagogy. The key findings of this work
highlight that when learners are exposed to rich,
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narrative-driven cultural texts, they exhibit increased
cultural awareness, deeper empathy, and enhanced
critical thinking skills. Students not only engage with
the language more meaningfully but also begin to
navigate the complex terrain of cultural difference
with greater sensitivity, reflection, and openness.
Literature and film serve as more than instructional
tools; they become catalysts for personal and
intellectual  transformation,  bridging linguistic
learning with the exploration of identity, belonging,
and shared human experience.

The transformative potential of these media lies in
their capacity to immerse learners in authentic,
multifaceted representations of the Francophone
world. Through the nuanced stories of individuals
grappling  with marginalization, migration,
postcolonial legacies, and systemic inequalities,
students confront realities that challenge their
assumptions and broaden their perspectives. Literature
invites introspection and emotional resonance, while
film provides visual and auditory depth, both
contributing to a richer, more embodied learning
experience. These texts cultivate not only linguistic
fluency but also the intercultural literacy required to
understand and respectfully engage with cultural
others in increasingly diverse and interconnected
societies.

This calls for a reimagining of the FLE classroom as a
dynamic space where language learning is inseparable
from intercultural growth. Curriculum designers,
educators, and institutions must work collectively to
embed intercultural competence at the heart of
language instruction, ensuring that students emerge
not merely as speakers of French but as globally-
minded individuals prepared to contribute to
multicultural dialogue and cooperation. The future of
language education lies in embracing this broader
vision one that values the humanistic dimensions of
language and prepares learners to participate fully and
ethically in a globalized world.
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