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Abstract- Family background significantly 

influences academic achievement among learners, 

particularly those with learning disabilities who face 

additional educational challenges in integrated 

secondary schools. This study aimed to determine the 

influence of family background on achievement in 

classroom assignments among learners with 

learning disabilities in integrated secondary schools 

in Kakamega County, Kenya. A descriptive survey 

design was employed involving 84 respondents (12 

principals and 72 teachers) from 12 integrated 

secondary schools. Data were collected using 

structured questionnaires and analyzed using 

descriptive statistics. The study revealed that family 

background significantly influences academic 

achievement, with 83.3% of principals agreeing that 

education is rooted in institutional family 

arrangements, while 75% acknowledged that family 

cultural resources determine academic achievement. 

However, 76.4% of teachers agreed that poor 

families cannot adequately invest in their children's 

education, negatively affecting academic 

performance. Socio-economic status emerged as a 

critical determinant of educational opportunities and 

outcomes. The study concludes that family 

background, particularly socio-economic status and 

cultural resources, plays a pivotal role in determining 

academic achievement among learners with learning 

disabilities, necessitating comprehensive educational 

interventions that address family-level factors to 

enhance learning outcomes in integrated secondary 

schools. 

 

Indexed Terms- Family Background, Academic 

Achievement, Learning Disabilities, Integrated 

Schools 

 

 

I. INTRODUCTION 

 

Education serves as a fundamental human right and 

cornerstone for individual development and societal 

progress. For learners with learning disabilities, 

educational access and achievement present unique 

challenges requiring comprehensive understanding 

and targeted interventions (UNESCO, 2020). Learning 

disabilities, characterized by neurological differences 

affecting information processing, impact 

approximately 10-15% of the global school-age 

population (American Psychological Association, 

2019). 

 

Family background emerges as one of the most 

influential factors determining academic success 

among learners with and without disabilities (Hornby 

& Blackwell, 2018). The socio-economic status, 

parental education levels, cultural resources, and 

family support systems collectively shape learning 

environments and educational outcomes (Sirin, 2020). 

For learners with learning disabilities, these family 

factors become even more critical as they often require 

additional support, specialized resources, and 

modified learning approaches. 

 

In Kakamega County, Kenya, integrated secondary 

schools accommodate learners with various 

disabilities including visual impairment, hearing 

impairment, and intellectual disabilities alongside 

their typical peers. However, the transition from 

primary to secondary education for learners with 

learning disabilities remains challenging, with low 

completion rates and poor academic outcomes 

reported (Ministry of Education Kenya, 2019). Despite 

government efforts to promote inclusive education 

through policy reforms and the Competence-Based 
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Curriculum, implementation challenges persist at 

school and family levels. 

 

The relationship between family background and 

academic achievement among learners with learning 

disabilities has received limited attention in the 

Kenyan context. Understanding these influences is 

crucial for developing evidence-based interventions 

that can enhance educational outcomes for this 

vulnerable population. This study therefore aimed to 

determine the influence of family background on 

achievement in classroom assignments among learners 

with learning disabilities in integrated secondary 

schools in Kakamega County, Kenya. 

 

II. LITERATURE REVIEW 

 

2.1 Global Perspectives on Family Background and 

Academic Achievement 

International research consistently demonstrates the 

significant influence of family background on 

academic achievement across diverse educational 

contexts (OECD, 2021). Studies from developed 

countries show that family socio-economic status 

accounts for approximately 10-15% of variance in 

student achievement scores (Jerrim & Macmillan, 

2015). For learners with disabilities, family 

background factors become even more pronounced, 

with research from Australia and Canada indicating 

that families with higher socio-economic status are 

better positioned to access specialized services and 

provide supplementary educational support (Hornby 

& Blackwell, 2018). 

 

2.2 Socio-Economic Status and Educational Outcomes 

Socio-economic status represents a multidimensional 

construct encompassing income, education, and 

occupational prestige that profoundly influences 

educational experiences (Bradley & Corwyn, 2017). 

High-SES families typically invest more resources in 

educational materials, tutoring, and extracurricular 

activities that enhance academic achievement (Kalil, 

2015). For learners with learning disabilities, SES 

effects are amplified due to additional costs associated 

with specialized interventions and support services 

(Fish, 2019). 

 

 

 

2.3 Parental Education and Learning Support 

Parental education levels serve as strong predictors of 

children's academic achievement through multiple 

pathways (Davis-Kean, 2020). Highly educated 

parents typically possess greater knowledge about 

educational systems, can provide more effective 

homework assistance, and maintain higher academic 

expectations for their children (Benner et al., 2016). 

Research from Sub-Saharan Africa reveals significant 

disparities in educational outcomes based on parental 

education levels, with Kenyan studies showing that 

children of educated parents are more likely to 

complete secondary education and achieve higher 

academic performance (Ngware et al., 2015). 

 

2.4 Cultural Resources and Learning Environment 

Cultural capital, encompassing knowledge, skills, and 

educational credentials valued by society, significantly 

influences academic achievement (Bourdieu, 2018). 

Families rich in cultural capital create home 

environments that align with school expectations, 

facilitating children's academic success. The home 

learning environment quality correlates strongly with 

academic outcomes among learners with disabilities 

(Henderson & Mapp, 2017). 

 

III. RESEARCH METHODOLOGY 

 

3.1 Research Design 

This study employed a descriptive survey research 

design to investigate the influence of family 

background on academic achievement among learners 

with learning disabilities. The descriptive survey 

design was chosen because it allows for systematic 

data collection from a representative sample to 

describe existing conditions and relationships between 

variables (Creswell, 2018). 

 

3.2 Study Area and Population 

The study was conducted in Kakamega County, 

Western Kenya, focusing on six sub-counties 

(Likuyani, Lugari, Matungu, Mumias East, and 

Mumias West) hosting integrated secondary schools. 

The target population comprised 12 principals and 360 

teachers from 12 integrated secondary schools 

approved by the Ministry of Education's Directorate of 

Special Needs Education. 
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3.3 Sampling Procedures 

Purposive sampling was used to select all 12 

principals, ensuring 100% representation from each 

integrated secondary school. For teachers, simple 

random sampling was employed to select 20% of the 

target population, resulting in 72 teacher participants, 

following Mugenda and Mugenda (2012) 

recommendations. 

 

3.4 Data Collection and Analysis 

Data were collected using structured questionnaires 

containing both closed-ended questions with Likert 

scale responses and open-ended questions. Content 

validity was established through expert review, while 

reliability was determined through a pilot study in 

Bungoma County. Quantitative data were analyzed 

using descriptive statistics including frequencies, 

percentages, means, and standard deviations using 

SPSS version 25. 

 

IV. RESULTS AND DISCUSSION 

 

4.1 Response Rate and Demographics 

The study achieved high response rates with 100% 

participation from principals (12/12) and 98.6% from 

teachers (71/72). Among principals, 8 (66.7%) were 

male and 4 (33.3%) were female, with 50% aged 40-

49 years. Only 3 (25%) principals had specialized 

training in Special Needs Education. For teachers, 24 

(33.8%) were male and 47 (66.2%) were female, with 

most (93%) holding bachelor's degrees and only 16 

(22.5%) having specialized SNE training. 

 

4.2 Family Background Influence on Academic 

Achievement 

 

4.2.1 Institutional Family Arrangements 

The study revealed strong agreement among 

educational leaders regarding the foundational role of 

family in education. Six principals (50%) strongly 

agreed and 4 (33.3%) agreed that education is rooted 

in institutional arrangements of family, with only 2 

(16.7%) disagreeing. This finding aligns with 

ecological systems theory, positioning family as the 

primary microsystem influencing child development 

(Bronfenbrenner, 2019). 

 

 

 

4.2.2 Family Cultural Resources and Environment 

Regarding family cultural resources, 3 (25%) 

principals strongly agreed and 6 (50%) agreed that 

family cultural resources and environment determine 

children's academic achievement. This 75% 

agreement rate demonstrates recognition of cultural 

capital's importance in educational success, consistent 

with research showing that families rich in cultural 

capital create home environments aligned with 

educational expectations (Henderson & Mapp, 2017). 

 

4.2.3 Socio-Economic Status Effects 

A critical finding emerged regarding socio-economic 

status impact on educational investment. Among 

teachers, 5 (7%) strongly agreed and 50 (70.4%) 

agreed that parents from poor families cannot invest 

sufficiently in their children's education, affecting 

academic achievement. This 77.4% agreement rate 

highlights significant resource constraints faced by 

low-income families, consistent with international 

research demonstrating that socio-economic status 

influences educational outcomes through multiple 

pathways (Sirin, 2020). 

 

4.2.4 Parental Education and Investment 

Teacher responses regarding parental education levels 

were mixed. While 3 (4.2%) strongly agreed and 18 

(25.4%) agreed that parental education determines 

children's academic achievement, 12 (16.9%) strongly 

disagreed and 38 (53.5%) disagreed. This divergent 

finding suggests that teachers recognize factors 

beyond parental education that influence achievement, 

aligning with research suggesting that parental 

involvement quality matters more than educational 

credentials alone (Davis-Kean, 2020). 

 

4.2.5 Work-Education Balance Challenges 

Eight teachers (11.3%) strongly agreed and 49 (69%) 

agreed that academic achievement of children engaged 

in work and education places physical and psycho-

social strain on learners. This 80.3% agreement rate 

highlights challenges faced by families requiring 

children's economic contributions, reflecting broader 

socio-economic realities in Kenya where child labor 

affects educational participation. 

 

4.3 Discussion 

The results demonstrate that family background 

significantly influences academic achievement among 
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learners with learning disabilities through multiple 

interconnected pathways. The strong agreement 

regarding family institutional arrangements reflects 

recognition that family stability and organization 

provide essential foundations for educational success. 

The influence of cultural resources and socio-

economic status emerged as particularly salient 

factors, with families possessing greater cultural 

capital and economic resources better positioned to 

support their children's educational needs. 

 

CONCLUSION 

 

This study provides compelling evidence that family 

background significantly influences academic 

achievement among learners with learning disabilities 

in integrated secondary schools. Education is 

fundamentally rooted in family institutional 

arrangements, with stable and supportive family 

structures providing essential foundations for 

academic success. Family cultural resources and 

environment serve as critical determinants of 

academic achievement, while socio-economic status 

emerges as a pivotal factor, with economically 

disadvantaged families facing significant constraints 

in providing adequate educational support. The quality 

of parental involvement and commitment appears 

equally important as formal education levels in 

determining success, while the challenge of balancing 

work and education responsibilities creates additional 

strain for learners from economically disadvantaged 

families. 

 

RECOMMENDATIONS 

 

1. Government should establish targeted financial 

assistance programs for families supporting 

children with learning disabilities, develop 

comprehensive parent education programs that 

enhance families' capacity to support children with 

learning disabilities, and establish community-

based resource centers providing families with 

access to information and specialized 

interventions. 

2. Schools should implement structured programs 

enhancing family-school partnerships, train 

educators to recognize and address socio-economic 

influences on academic achievement, and develop 

comprehensive support systems addressing both 

educational and socio-economic needs of families 

through coordination with social services and 

community organizations. 
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