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Abstract- It's increasingly common to see
internationally educated teachers (IETs) working in
the United States of America, and in most cases, this
offers a promising avenue when addressing
nationwide teacher shortages. However, this is a
multifaceted situation; generally speaking, it
requires well-considered and organized support
frameworks. Many districts in the USA find
themselves facing critical staffing shortages,
particularly within special education, STEM fields,
and bilingual education. Consequently, these
districts have increasingly vrelied on IETs to
maintain instructional continuity (Carver-Thomas,
2018). These teachers often bring significant
international  viewpoints, diverse  personal
experiences, and in-depth knowledge of their
subject matter. This can enrich the learning
environment and foster intercultural understanding
among students (Shin et al., 2020). Despite this, the
reality for many IETs includes numerous hurdles,
like adapting to new teaching methods and cultural
norms, navigating language barriers, and a
perceived lack of support from their institutions
(Collins, 2019; Hutchison & Jazzar, 2021). To
ensure IETs thrive within the USA system, what's
needed are comprehensive induction programs,
mentoring, and culturally sensitive preparation.
Without these kinds of support, their retention and
effectiveness are often undermined (Cerna, 2019).
This research aims to improve our understanding of
how schools might better assist international
teachers. Ultimately, the aim is to capitalize on their
skills to enhance diversity in education and
overcome critical staffing problems.

Index Terms- International educated teachers

(IET), cultural adaptation, classroom management,
teacher integration, cross-cultural education
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L. INTRODUCTION

According to the National Center for Education
Statistics (2024), the United States of America
education system is faced with historic challenges in
staffing its requirements. Public schools nationwide
have reported significant challenges in filling
teaching positions. Current data indicate that 64% of
public schools did not have qualified candidates for
the 2024-25 academic year, while 62% had small
applicant pools (National Center for Education
Statistics, 2024). This shortage has prompted many
districts to recruit internationally educated teachers
(IETs) to fill urgent shortages in high-need areas such
as mathematics, science, and special education.

International teacher recruitment to work in the
United States of America schools is one of the
promising methods of enhancing teaching diversity.
It is bringing in new pedagogical styles and
addressing teaching shortages. However, the process
is also beset by numerous challenges. Internationally
educated teachers must navigate complex cultural,
linguistic, and professional adaptation processes
while simultaneously dealing with demanding
classroom pressures. Coming to terms with these
challenges and how to develop support mechanisms
is crucial to maximizing the potential benefits of
internationally educated teacher recruitment.

The purpose of this article is to examine the primary
challenges faced by international teachers in USA
classrooms. It also seeks to establish evidence-based
solutions for the successful negotiation of these
challenges. The analysis draws on contemporary
research in cross-cultural education, teacher training,
and international mobility to underpin actionable
recommendations for teachers, administrators, and

ICONIC RESEARCH AND ENGINEERING JOURNALS 34



© SEP 2025 | IRE Journals | Volume 9 Issue 3 | ISSN: 2456-8880

policymakers involved with international teacher
integration programs.

II. LITERATUREREVIEW

Theoretical Framework for  Cross-Cultural
Adaptation

Cross-cultural  adaptation theory provides a
theoretical foundation for understanding the
complexities of difficulties international teachers face
when entering new teaching environments.
Theoretical frameworks of this discipline have
evolved significantly over the past decades, with
various models shaping people's adaptation into

overseas cultural environments.
2.1 Berry's Acculturation Model: The Foundation

Berry's (1997) initial acculturation model remains the
most influential theoretical framework employed in
cross-cultural adaptation research. The model talks
about four significant adaptation strategies. These
four are based on two significant dimensions: how
individuals maintain their heritage culture and how
much they deal with the new culture (Berry, 1992).
The first involves retaining or rejecting the original
culture, and the second involves adopting new
practices and beliefs.

The four strategies are:

e Integration: This involves maintaining one's
original cultural identity while, at the same time,
embracing new cultural norms and practices. This
is a two-way strategy that allows the individual to
fit in well in both cultures.

e Assimilation: This is where individuals adopt the
new culture's worldview and practice, and they
abandon their native culture. They do this by
attempting to keep in constant contact with the
new culture.

e Separation: This is where one remains close to
their heritage culture but aloof from the new
culture.

e Marginalization: This involves discarding both
the new culture and the heritage culture, typically
resulting in cultural alienation.
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Evidence consistently demonstrates that those
teachers employing integration strategies, which
maintain their cultural identity while adapting to
accommodate new cultural norms, register
significantly higher levels of teacher satisfaction and
pedagogic efficacy (Geeraert and Demoulin, 2013).
In Berry's acculturation scheme, results demonstrate
the clash between assimilation and integration.
School actors and parents draw an interpretation of
assimilation as the target of social adaptation. Such a
perspective may overlook the valuable contribution
of international teachers' cultural background for
pedagogical environments.

2.2 Contemporary Multidimensional Models

Contemporary studies on cultural adaptation have
expanded beyond Berry's early model to emphasize
the multidimensional and dynamic nature of the
adjustment process. According to Liu and Thompson
(2023), cross-cultural adaptation is considered an
ongoing process of interaction between individuals
from different cultural backgrounds. Most
specifically in the physical and psychological
adjustment of getting accustomed to the culture of the
host country.

Wang and Liu (2022) have described three areas of
adaptation that are most relevant to international
educators:

e Psychological adjustment: Psychological
adjustment involves managing acculturative
stress, tension in identity, and emotional well-
being  during  the  transition  process.
Internationally educated teachers must come to
terms with complex emotions of loss of culture
while simultaneously establishing new
professional selves in American educational
settings.

e Sociocultural adaptation: This involves learning
daily operational skills in the new setting. This
includes understanding social conventions,
communication patterns, and behavioral norms
dissimilar from their home countries.

e Professional adaptation: This domain focuses on
the acquisition of locale-specific pedagogical
techniques and familiarity with education policies
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and practices. It also focuses on the development
of effective relationships with students,
colleagues, and parents in the United States of
America educational system.

These domains interactively and dynamically
influence one another to create a complex web of
interdependence where issues in one area are likely to
affect performance in others. According to Wang and
Liu (2022), psychological adjustment issues manifest
as diminished sociocultural competence. This will
then has an impact on professional effectiveness in
the classroom. Williams and Brown (2023) further
include that cross-cultural adaptation is, in the
context of international teachers and students,
adaptive behavior or adaptation to changed
environments from their home country.

2..3 Cultural Intelligence and Adaptation

Recent theory has incorporated Cultural Intelligence
(CQ) as a determinant of successful cross-cultural
adaptation. Chen and Zhang (2023) believe that
cultural intelligence is at the center of international
teachers' academic performance, as well as overall
well-being. Individuals with high CQ have higher
levels of awareness, knowledge, learning orientation,
and effective navigation of cross-cultural encounters
(Rodriguez et al., 2023).

Cultural Intelligence includes four key components:
CQ Drive: Motivation to learn and adapt to new
cultures

CQ Knowledge: Understanding cultural systems and
differences

CQ Strategy: Planning and tracking cultural
interactions

CQ Action: Adaptation of behavior appropriately in
cross-cultural settings

For international teachers, having a high CQ is
necessary. It is necessary for navigating the
multifaceted education landscape of American
schools with professional excellence and personal
well-being intact.
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2.4 The Role of Perceived Discrimination and Social
Support

Recent studies have also revealed other factors that
significantly influence cross-cultural adaptation
outcomes. Johnson and Martinez (2023) examine the
relationships between perceived discrimination and
cross-cultural adaptation. They also employed self-
determination theory to predict that autonomous
orientation would buffer the association between
perceived discrimination and difficulties in cultural
adjustment.

Social support and host national connectedness have
been seen to be mediating variables of successful
adaptation. Kim and Lee (2024) concluded that
cultural inclusiveness in the learning environment
significantly predicts better psychological adaptation
among international teachers. Also, institutionally
supportive climatic conditions are protective factors
against acculturative stress. Patel and Wilson (2024)
also demonstrate that host national connectedness is
an acculturative stress buffer, with teachers recording
65% lower stress levels when supported by local
staff.

2.5 Temporal Dynamics of Adaptation

New theoretical developments underscore that cross-
cultural adaptation is not a static condition but a
dynamic, ongoing process unfolding over time. Davis
(2024) reveals that individuals' feelings during their
initial stage of arrival may not be associated with
typical adaptation patterns. This suggests that
adaptation experiences are dramatically different at
different temporal stages.

This longitudinal emphasis is particularly relevant to
international teachers, whose challenges and needs
might shift as they adapt to American schools over
time. Initial classroom management and student
relationship difficulties may subsequently be
substituted with more complex problems related to
career advancement, professional development, and
long-term participation in educational communities.
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III. CHALLENGES FACED BY
INTERNATIONALLY EDUCATED
TEACHERS

Teachers with international backgrounds often face
hurdles trying to fit into different school systems. It's
not just one thing, but a mix of things like how
schools are run, cultural differences, what's expected
of teachers, and even personal stuff, that can make it
hard. For IETs, this can really slow down going from
being good teachers where they used to live, to being
good teachers here. Some of the challenges are as
follows;

3.1 Cultural and Communication Barriers
Cultural confusion is habitually listed asaprimary diff
iculty for foreign teachers inthe  literature. = Reed
(2014) found that internationally educated teachers

faced significant difficulties with
classroom management due to cultural differences,
with many being unaccustomed to American

students' behavioral norms andcommunication patter

ns. Theseare compounded by power distance,
individualism/collectivism, and uncertainty
avoidance differencesculturaldimensionswith a signif

icant impact on classroomdynamics.

Language differences representanother major challen
ge, even for those teachers who have good English
proficiency. The distinction between academic

English proficiency and the nuanced
communication proficiency requiredfor successful cla
ssroom management tends to present

unexpected challenges. Internationally trained
teachers have challenges in understanding
colloquialisms, following fastpacedclassroom conver
sation,and reading nonverbalcommunication signals f
rom students and colleagues.

3.2 Pedagogical and Systemic Differences

International teachers are often confronted with
pedagogical customs that differ substantially from
those in their domestic training (Arkoudis et al.,
2013). American emphasis is on student-centered
learning, collaborative work, and relaxed teacher-
student interactions. This can be dissonant
cognitively for education teachers who received
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training in more conventional and formalized
education systems (Kumar and Syed, 2015).

Second, the intricacies of American special education
law, standardized testing requirements, and
individualized education plans (IEPs) all create
administrative challenges above those related to
regular teaching positions (Rashid, 2024). The
complexity of IEP implementation has been
identified as one of the major challenges. Teachers
report difficulty in knowledge, skill, and attitude in
understanding  criterion-referenced  tests  and
requirements for individualized programs (Rashid,
2024). USA education's decentralized structure, with
significant policy and practice variation at the state
and district levels, also deters adaptation. Teachers
must master federal mandates, state standards, local
district policies, and school cultures all at once. This
level of complexity will probably overwhelm even
experienced teachers (Kumar and Syed, 2015).

3.3 Parent and Community Involvement Challenges

International teachers sometimes find navigating
parent-teacher relationships challenging. Cultural
differences can be a major source of friction,
especially when it comes to things like how much
parents are expected to be involved, typical ways of
communicating, and perceptions about who's in
charge. Research suggests that teachers with
international backgrounds may not be quite ready for
the more informal and collaborative approach to
parent involvement that's common in U.S. schools;
this is especially true where their own cultures put a
greater emphasis on more formal, top-down
relationships between educators and families (Chen
and Park, 2023).

3.4  Contemporary  Classroom  Environment

The modern American classroom presents unique
challenges that directly impact international teachers.
Reports indicate that about 68% of teachers in the
USA have been verbally assaulted by students (Pew
Research Center, 2024). This renders the classroom
environment potentially novel to teachers from more
hierarchical educational systems. This reality requires
that international teachers learn new classroom
management skills while maintaining instructional
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effectiveness.

Adaptation to technologyin USA classrooms is yet an
other adaptation challenge. The majority
of international teachers arrive
with minimal experience in educational technology
platforms common in USA classrooms. This requires
rapid skill development in digital learning
management systems, assessment, and

communicationplatforms.
3.5InstitutionalSupportGaps

Despite awareness of international teachers'
problems, their support systems are not established in
USA schools (Kumar and Syed, 2015). Budget
constraints, administrative priorities serving short-
term operational needs, and lack of knowledge about
cross-cultural adaptation needs are some of the
reasons for the absence of institutional support
(Deters, 2009). Research indicates that districts spend
on average $18,000 per teacher per year in
professional development but that such opportunities
are rarely designed to meet international educators'
unique needs (Alludo Learning, 2023). Generic
orientation programs do not address the particular
needs of teachers who are adapting to new cultures
and educational settings, and international teachers
must fend for themselves. This deficit is most severe
in high-need schools where international teachers are
most apt to be placed because the schools often have
the most extreme budget constraints and resource
limitations (Garcia & Weiss, 2019).

IV.  STRATEGIES FOR SUCCESSFUL
NAVIGATION

Successful integration of international educators
requires complex support mechanisms addressing
diverse aspects of adjustment.
4.1 Pre-Arrival Preparation

Effective integration begins before international

teachers arrive at their new positions. Comprehensive
pre-arrival initiatives need to include:

IRE 1710376

(1) Modulesof cultural
orientation to the US education philosophy,
student-teacher  relationship expectations, and
parent involvement.

(i1) Online classroom observations and web-
based cultural competency training. This can
acquaint teachers with realisticexpectations  and
begin adaptation processes before physical
arrival.

(ii1) Language instruction with afocus oneducational j
argon, slang,  and school-based communication
styles. This enhances teachers' self-efficacy and
performance. Coordination with language
learning sites andeducationallinguistics classes ca
nprovide professional communication skills assist
ance with accuracy.

4.2 Formalised Mentorship and Peer  Support

Mentoring programs for international teachers must
address both professional and cultural adjustment
needs. To be effective, mentors must be cross-
culturally trained, familiar with common adjustment
challenges, and skilled to provide -culturally
responsive assistance. Mentor-mentee relationships
must be extended beyond the initial orientation period,
with assistance being provided over the course of the
first two years of employment.

Peer support groups connecting international teachers
from similar cultural backgrounds can provide
emotional support and practical tip exchange. These
groups must be sponsored by schools or districts but
allowed to develop naturally to allow authentic
relationship building.

4.3  Professional Development and Training

Ongoing professional development needs must be put

in place to address targeted challenges faced by

international teachers, and at the same time, tap into

the unique strengths international teachers bring to

U.S. classrooms. Training modules must address:

e Classroom management techniques adapted to
multicultural backgrounds in America

e Parent involvement communication strategies

e Educational technology skills to integrate
educational platforms
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e Special education requirements and inclusive
teaching practices

e Cultural competency to comprehend American
student diversity

Professional development should be stratified. It can
be stratified by home country education systems and
teachers' levels of prior experience, with no one-size-
fits-all initiatives that neglect individuals' needs.

4.4 AdministrativeSupport

Therearecentralrolesfor school leaders to play in the s
uccess of international teachers abroad.
Administrative

support would include explicit communication of
expectations,regularcheckins throughout the adjustme
nt period, and representation of international teachers

within the school community.
Administrators must be trained in cross-cultural
leadership and the unique

challenges of international teachers.
RECOMMENDATIONS

For international teachers to thrive, schools should
establish robust, multifaceted support structures
touching on various adjustment points (Koh, 2020;
Learning Policy Institute, 2017). Key
recommendations involve several crucial areas:

First, comprehensive orientation programs prove
invaluable. Think multi-week sessions delving into
cultural nuances, pedagogical approaches, and the
administrative intricacies of the U.S. education
system. Crucially, these programs should meld
theoretical understanding with real-world classroom
application, alongside opportunities for post-lesson
reflection.

Second, focused mentorship systems are essential.
These aren't just any mentorship programs; they need
to be explicitly designed for international teachers.
Mentors should be well-versed in cross-cultural
adjustment issues, capable of providing not only
professional guidance but also empathetic cultural
support.

Third, cultivate professional learning communities.
By bringing together both international and local
educators, these communities foster collaborative
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sharing of pedagogical insights, cultural perspectives,
and effective problem-solving techniques.

Fourth, offer dedicated technology integration
support. American schools heavily rely on specific
educational technology platforms, and international
teachers need targeted training. Recognizing that
technology use in education differs greatly across the
globe, this support should be consistent and ongoing.

CONCLUSION

Teacher shortages in the United States of America?
International educators offer a potent solution,
simultaneously boosting cultural diversity and
offering students a global perspective. Their smooth
integration hinges, though, on acknowledging — and
addressing — the multifaceted challenges they
inevitably encounter. Therefore, implementing robust
support systems is key; these should address not only
cultural and linguistic nuances but also their
professional adjustment to a new system.

Adequate support is absolutely essential for
international teachers to flourish within US schools.
Think of well-structured mentoring programs,
focused professional development, and genuine
institutional appreciation for their distinct strengths
and requirements. As USA schools grapple with
ongoing shortages and increasingly diverse student
populations, integrating these educators effectively
becomes ever more critical. By proactively tackling
the hurdles international teachers face, schools can
ensure that their recruitment contributes to positive
results for all involved.

Recruiting teachers internationally isn't purely a
pragmatic fix to personnel gaps; it's also a means of
broadening students' global awareness and cultural
understanding. In an increasingly interconnected
world, the diverse experiences that these educators
have and the varying points of view they provide
greatly contribute to preparing children to thrive
globally. Ultimately, successful international teacher
integration  requires ongoing investigation,
thoughtfully crafted policy, and an unwavering
commitment at an institutional level to promote
welcoming, inclusive communities that recognize and
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leverage the unique abilities they bring to American
classrooms.
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