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Abstract- The National Education Policy (NEP) 2020 

marks a transformative shift in the Indian education 

system by promoting multidisciplinary and holistic 

learning across all fields, including legal education. This 

paper critically examines multidisciplinary legal education 

under NEP 2020 through a decolonial perspective, 

highlighting its potential to dismantle colonial legacies 

embedded in India’s legal education framework. The 

colonial model of legal education in India has traditionally 

emphasized rigid doctrinal learning, Eurocentric 

jurisprudence, and professional training primarily 

designed to serve colonial administrative interests. Such an 

approach often neglects indigenous knowledge systems, 

social realities, and interdisciplinary understanding 

essential for addressing contemporary legal challenges. 

NEP 2020 envisions legal education that integrates law 

with disciplines such as sociology, political science, 

economics, technology, ethics, environmental studies, and 

Indian knowledge traditions. This multidisciplinary 

approach seeks to produce socially conscious legal 

professionals capable of engaging with complex global and 

local issues. The paper argues that decolonizing legal 

education requires moving beyond colonial pedagogies 

and embracing inclusive, context-sensitive, and culturally 

rooted methods of teaching and learning. It further 

explores how NEP 2020 encourages critical thinking, 

research orientation, experiential learning, and linguistic 

diversity, thereby creating opportunities for democratizing 

legal knowledge. However, the paper also identifies 

practical and structural challenges in implementing 

multidisciplinary legal education, including institutional 

resistance, inadequate faculty training, lack of 

infrastructure, and persistent dominance of Western legal 

paradigms. Through doctrinal and analytical methods, this 

study evaluates whether NEP 2020 can genuinely 

transform legal education into a more equitable and 

socially responsive system. The paper concludes that while 

NEP 2020 provides a significant foundation for decolonial 

reform, meaningful transformation depends upon effective 

implementation, curricular innovation, and sustained 

commitment to integrating indigenous perspectives within 

legal academia. 

 

 

 

I. INTRODUCTION 

 

Legal education in India has historically functioned 

within a framework deeply influenced by colonial 

ideology, institutional structures, and Eurocentric 

jurisprudence. The establishment of formal legal 

education during British rule was primarily intended 

to create a class of legal professionals capable of 

administering colonial laws and supporting imperial 

governance. As a result, legal pedagogy in India 

evolved with an excessive emphasis on technical 

interpretation of statutes, adversarial methods, and 

rigid disciplinary boundaries. Even after 

independence, much of the colonial structure 

continued to dominate legal education, often 

disconnecting law from social realities, indigenous 

knowledge systems, and interdisciplinary 

understanding. In this context, the National Education 

Policy (NEP) 2020 emerges as a significant attempt to 

transform higher education by encouraging 

multidisciplinary learning, holistic development, 

flexibility in curriculum, and integration of Indian 

knowledge traditions. The policy proposes major 

reforms in legal education by promoting research-

oriented, socially responsive, and interdisciplinary 

legal studies. 

 

The concept of multidisciplinary legal education under 

NEP 2020 seeks to integrate law with disciplines such 

as sociology, economics, political science, philosophy, 

psychology, environmental studies, management, 

technology, and ethics. Such integration recognizes 

that law does not function in isolation but operates 

within broader social, political, and economic 

contexts. Contemporary legal problems including 

cybercrime, environmental degradation, artificial 

intelligence regulation, human rights violations, 

gender justice, and global trade disputes require 

lawyers to possess knowledge beyond traditional 

doctrinal subjects. Therefore, NEP 2020 envisions 

legal education that develops analytical thinking, 
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creativity, ethical responsibility, and social 

consciousness among students. 

 

From a decolonial perspective, multidisciplinary legal 

education can become an important tool for 

dismantling colonial legacies embedded within India’s 

legal institutions and academic practices. 

Decoloniality refers to the process of questioning and 

transforming structures of knowledge, power, and 

culture inherited from colonial rule. Colonial legal 

education privileged Western legal philosophies while 

marginalizing indigenous jurisprudence, customary 

laws, local dispute resolution mechanisms, and 

regional languages. It produced a legal system that 

often remained inaccessible to ordinary citizens and 

detached from local realities. NEP 2020 attempts to 

address these concerns by encouraging the inclusion 

of Indian languages, traditional knowledge systems, 

constitutional values, and experiential learning 

methods in higher education. The policy emphasizes 

equity, inclusion, and critical inquiry, thereby creating 

opportunities to reconstruct legal education on more 

democratic and culturally rooted foundations. 

 

One of the major contributions of NEP 2020 is its 

emphasis on holistic education. The policy rejects 

compartmentalized learning and encourages students 

to study multiple disciplines according to their 

interests and career goals. In legal education, this 

approach can help students understand the intersection 

between law and society. For instance, studying 

sociology alongside constitutional law enables 

students to examine issues of caste discrimination, 

gender inequality, and social exclusion from a deeper 

perspective. Similarly, integration of economics with 

corporate law or environmental science with 

environmental law helps students analyze complex 

legal issues more effectively. Such an approach can 

create lawyers who are not merely legal technicians 

but socially aware professionals capable of addressing 

real-world problems. 

 

The decolonial significance of multidisciplinary legal 

education also lies in its potential to challenge 

epistemic dominance. Colonial legal education 

established Western jurisprudence as the universal 

standard of legal knowledge while ignoring diverse 

indigenous traditions. Ancient Indian legal 

philosophies reflected in texts such as Manusmriti, 

Arthashastra, and Dharmashastra, as well as 

community-based customary practices, were often 

dismissed as inferior or irrelevant. Decolonizing legal 

education requires recognition of plural sources of 

knowledge and critical engagement with both Western 

and indigenous traditions. NEP 2020 supports this 

objective by encouraging incorporation of Indian 

knowledge systems and culturally relevant pedagogies 

within higher education institutions. This can help 

students develop a more inclusive understanding of 

law and justice. 

 

Another important aspect of NEP 2020 is its focus on 

skill development and experiential learning. 

Traditional legal education in India has frequently 

been criticized for excessive reliance on rote 

memorization and theoretical instruction. Many law 

graduates lack practical skills required for litigation, 

negotiation, mediation, drafting, legal research, and 

client counseling. NEP 2020 seeks to bridge this gap 

through clinical legal education, internships, research 

projects, fieldwork, and community engagement. 

Experiential learning methods are particularly 

important from a decolonial perspective because they 

connect legal education with lived experiences of 

marginalized communities. By engaging directly with 

social realities, students can better understand how law 

affects people differently based on caste, class, gender, 

religion, and region. 

 

The policy also promotes flexibility and mobility in 

higher education through multiple entry and exit 

options, academic credit banks, and interdisciplinary 

institutions. This flexibility can make legal education 

more accessible and inclusive, especially for students 

from disadvantaged backgrounds. Decolonial 

approaches emphasize democratization of knowledge 

and removal of hierarchical barriers within 

educational institutions. By reducing rigid academic 

boundaries and encouraging learner-centered 

education, NEP 2020 creates possibilities for a more 

participatory and inclusive legal education system. 

 

Despite its transformative vision, implementation of 

multidisciplinary legal education under NEP 2020 

faces several challenges. One major obstacle is 

institutional resistance within law schools and 

universities that continue to follow conventional 

pedagogical models. Many legal institutions lack 
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adequate infrastructure, trained faculty, and 

interdisciplinary collaboration mechanisms required 

for effective implementation. Faculty members trained 

exclusively in doctrinal law may find it difficult to 

teach interdisciplinary courses integrating social 

sciences, technology, or indigenous knowledge 

systems. Additionally, existing regulatory frameworks 

governing legal education often emphasize 

standardized curricula and examination methods, 

limiting institutional innovation. 

 

Another concern relates to the persistence of colonial 

mentality within academic and professional spaces. 

Merely introducing multidisciplinary subjects may not 

automatically result in decolonization unless there is 

critical examination of power structures and 

epistemological hierarchies. Western legal theories 

and English-language dominance continue to shape 

legal scholarship, judicial discourse, and professional 

success in India. Students from regional language 

backgrounds often face disadvantages in legal 

education and practice. Although NEP 2020 advocates 

multilingual education, practical implementation 

remains limited due to lack of quality teaching 

materials and institutional support in regional 

languages. 

 

The commercialization of higher education also poses 

challenges to the decolonial goals of NEP 2020. 

Increasing privatization of legal education may 

reinforce social inequalities by making quality 

education accessible primarily to economically 

privileged groups. Many private law schools focus 

excessively on corporate placements and market-

oriented training, neglecting social justice, 

constitutional morality, and community engagement. 

A truly decolonial legal education must prioritize 

public interest lawyering, access to justice, and 

empowerment of marginalized communities rather 

than merely serving neoliberal economic objectives. 

 

Furthermore, there is a need to critically evaluate how 

multidisciplinary legal education addresses issues of 

social diversity and inclusion. Indian society is 

characterized by deep structural inequalities based on 

caste, gender, religion, disability, and economic status. 

Legal education cannot be considered decolonized 

unless it actively challenges these inequalities within 

classrooms, curricula, and institutional practices. 

Representation of marginalized voices in legal 

academia, inclusion of Dalit and feminist 

jurisprudence, and engagement with tribal customary 

laws are essential components of meaningful 

decolonial reform. NEP 2020 provides broad 

principles of inclusion and equity, but effective 

realization depends on institutional commitment and 

policy implementation. 

 

The role of technology in multidisciplinary legal 

education also deserves attention. NEP 2020 

encourages digital learning, online education, and 

integration of technology within higher education. 

Technological advancements such as artificial 

intelligence, digital governance, blockchain, and cyber 

law are transforming legal systems worldwide. 

Multidisciplinary legal education can help students 

understand both the opportunities and ethical concerns 

associated with technology. However, digital 

inequality remains a serious issue in India, particularly 

for rural and economically weaker students. 

Decolonial analysis requires examination of how 

technological reforms may reproduce existing 

inequalities if not implemented inclusively. 

 

In addition, multidisciplinary legal education can 

contribute significantly to strengthening constitutional 

democracy in India. The Constitution embodies values 

of justice, liberty, equality, and fraternity that require 

continuous critical engagement. Interdisciplinary 

approaches enable students to understand 

constitutional rights not merely as legal provisions but 

as living social principles connected with history, 

politics, economics, and culture. This can foster civic 

responsibility and democratic participation among 

future legal professionals. A decolonial legal 

education must encourage students to critically 

examine both colonial and postcolonial structures of 

oppression while promoting transformative 

constitutionalism. 

 

The success of NEP 2020 ultimately depends upon 

collaborative efforts among universities, regulatory 

bodies, faculty members, students, and policymakers. 

Curriculum reform must go beyond superficial 

inclusion of interdisciplinary subjects and focus on 

meaningful integration of diverse perspectives. 

Teacher training programs, research initiatives, and 

institutional partnerships are necessary to develop 
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effective multidisciplinary pedagogy. Legal education 

institutions should also strengthen community-based 

learning, legal aid programs, and socially engaged 

research to ensure that legal knowledge remains 

connected to public welfare. 

 

Multidisciplinary legal education under NEP 2020 

represents an important opportunity to rethink and 

reconstruct legal education in India through a 

decolonial lens. The policy challenges rigid 

disciplinary structures and encourages holistic, 

inclusive, and socially relevant learning. By 

integrating law with other disciplines, promoting 

Indian knowledge systems, emphasizing experiential 

learning, and supporting linguistic diversity, NEP 

2020 creates possibilities for democratizing legal 

education and addressing colonial legacies. However, 

genuine transformation requires more than policy 

declarations. Effective implementation, institutional 

commitment, critical pedagogy, and sustained 

engagement with issues of social justice are essential 

for realizing the decolonial potential of 

multidisciplinary legal education. If implemented 

meaningfully, NEP 2020 can contribute toward 

building a legal education system that is not only 

professionally competent but also culturally rooted, 

socially responsive, and committed to constitutional 

values and human dignity. 

 

Historical Background of Colonial Legal Education in 

India 

The roots of modern legal education in India can be 

traced to British colonial administration during the 

nineteenth century. The British introduced codified 

laws, common law principles, and formal legal 

institutions mainly to strengthen colonial governance 

and administrative efficiency. Legal education was 

designed to produce clerks, judges, and lawyers who 

would assist colonial courts rather than serve the social 

and cultural needs of Indian society. The 

establishment of universities in Calcutta, Bombay, and 

Madras in 1857 institutionalized Western legal studies 

while sidelining indigenous systems of justice and 

dispute resolution. Traditional institutions such as 

village panchayats, customary tribal laws, and 

community-based mediation practices were gradually 

marginalized. As a result, legal education became 

heavily dependent on English language instruction, 

Eurocentric jurisprudence, and positivist legal 

reasoning. 

This colonial legacy continued even after 

independence. Most law schools retained outdated 

teaching methods focused on memorization of statutes 

and case laws. Legal education remained detached 

from social realities such as poverty, caste 

discrimination, gender violence, environmental 

injustice, and rural marginalization. Therefore, the 

need for reform became increasingly important in 

order to align legal education with constitutional 

values and democratic aspirations. 

 

II. DECOLONIAL THEORY AND LEGAL 

EDUCATION 

 

Decolonial theory challenges the dominance of 

Western systems of knowledge that were imposed 

during colonial rule. It seeks to recover indigenous 

perspectives, local experiences, and culturally rooted 

forms of understanding. In the context of legal 

education, decolonization means questioning why 

certain legal traditions are considered superior while 

others are ignored or excluded. It also involves 

recognizing the relationship between law, power, and 

social inequality. 

 

Decolonial scholars argue that colonial education 

systems created “epistemic injustice” by dismissing 

non-Western knowledge traditions as primitive or 

irrational. In India, colonial legal education 

undermined local jurisprudence and customary laws 

while presenting English legal principles as universal 

standards of justice. NEP 2020 attempts to address this 

imbalance by promoting Indian knowledge systems, 

regional languages, and culturally relevant education. 

Through multidisciplinary learning, students can 

critically examine how law interacts with history, 

culture, politics, economics, and social hierarchies. 

 

Importance of Indian Knowledge Systems in Legal 

Education 

One of the innovative features of NEP 2020 is the 

recognition of Indian knowledge traditions. Ancient 

Indian legal philosophy contained sophisticated ideas 

regarding governance, justice, ethics, and social order. 

Texts such as Kautilya’s Arthashastra discussed 

statecraft, administration, and legal procedure, while 

Dharmashastra literature explored moral duties and 
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social obligations. Although some ancient practices 

reflected social inequalities, these texts still provide 

important historical insights into indigenous 

jurisprudence. 

 

Including Indian knowledge systems in legal 

education does not mean rejecting modern 

constitutional values or international legal standards. 

Instead, it encourages critical engagement with India’s 

intellectual traditions while promoting constitutional 

morality, equality, and human rights. Students can 

benefit from comparative analysis between indigenous 

concepts of justice and contemporary legal 

frameworks. Such integration contributes to cultural 

confidence and intellectual diversity within legal 

academia. 

 

Role of Clinical Legal Education 

Clinical legal education is an essential component of 

multidisciplinary and decolonial legal education. It 

focuses on practical training through legal aid camps, 

moot courts, internships, mediation exercises, drafting 

practice, and community engagement. Traditional 

classroom teaching often limits students to theoretical 

understanding without exposing them to ground 

realities. Clinical education bridges this gap by 

enabling students to work directly with marginalized 

communities and understand everyday legal problems. 

NEP 2020 emphasizes experiential learning because 

practical exposure helps students develop empathy, 

communication skills, ethical responsibility, and 

professional competence. Legal aid programs also 

strengthen access to justice for economically weaker 

sections of society. Through fieldwork and community 

interaction, students learn how social inequalities 

affect legal rights and legal remedies. This practical 

orientation is central to decolonial education because 

it connects academic knowledge with lived 

experiences. 

 

Language Diversity and Accessibility 

Language remains a major issue in Indian legal 

education. Most legal institutions use English as the 

primary medium of instruction, which creates barriers 

for students from rural and regional language 

backgrounds. Colonial legal systems promoted 

English as the language of administration and legal 

authority, resulting in exclusion of large sections of 

society from legal processes. NEP 2020 advocates 

multilingual education and encourages the use of 

Indian languages in higher education. 

 

Promoting regional languages in legal education can 

democratize legal knowledge and make law more 

accessible to ordinary citizens. Students trained in 

local languages may also contribute to improving legal 

awareness and access to justice at the grassroots level. 

However, effective implementation requires 

translation of legal materials, development of regional 

language textbooks, and training of faculty members 

capable of bilingual instruction. 

 

Technology and the Future of Legal Education 

The integration of technology into legal education has 

become increasingly important in the digital age. 

Emerging areas such as cyber law, data protection, 

artificial intelligence, blockchain regulation, and 

digital governance require interdisciplinary 

understanding of both law and technology. NEP 2020 

recognizes the significance of digital learning and 

technological innovation in higher education. 

 

Multidisciplinary legal education can prepare students 

to respond to technological challenges in ethical and 

socially responsible ways. However, digital 

transformation must also address issues of privacy, 

surveillance, algorithmic discrimination, and unequal 

access to technology. A decolonial approach requires 

critical examination of whether technological reforms 

benefit all sections of society equally or reinforce 

existing inequalities. 

 

Comparative Perspective 

Several countries have already adopted 

multidisciplinary approaches in legal education. 

Universities in the United States, United Kingdom, 

and Europe increasingly combine law with public 

policy, business, technology, and social sciences. 

Interdisciplinary legal studies have contributed to 

more research-oriented and policy-focused legal 

education systems. India can learn from these global 

experiences while adapting reforms to local realities 

and constitutional values. 

 

However, India’s decolonial challenge is unique 

because of its colonial history and social diversity. 

Therefore, reforms should not simply imitate Western 

models but should reflect Indian social conditions, 
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cultural contexts, and democratic aspirations. NEP 

2020 provides an opportunity to create an indigenous 

model of legal education that balances global 

knowledge with local relevance. 

 

CONCLUSION 

 

Multidisciplinary legal education under NEP 2020 

represents a major shift from rigid colonial 

frameworks toward a more inclusive and holistic 

system of learning. By integrating law with social 

sciences, technology, ethics, environmental studies, 

and Indian knowledge traditions, the policy seeks to 

produce socially responsible and intellectually 

versatile legal professionals. Its decolonial 

significance lies in challenging Eurocentric 

dominance, democratizing knowledge, promoting 

linguistic diversity, and reconnecting legal education 

with social realities. 

 

Nevertheless, the success of these reforms depends 

upon sincere implementation, institutional support, 

faculty development, and commitment to social 

justice. Decolonization is not merely about changing 

curricula but about transforming the entire culture of 

legal education. If implemented effectively, NEP 2020 

can help create a legal education system that is 

equitable, culturally rooted, professionally competent, 

and responsive to the constitutional vision of justice, 

equality, and human dignity. 
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